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TsactlingzslixicalProcessanmarStatement

Teaching as a Psychological Process is a field-based psychoeducatienal

teacher education program dedicated to preparing future teacers who skill-

fully apply their knowledge of psychology to classroom pract c;. It departs

from the traditional approach to teacher education in that the program is

organized around a three factor model opeeching behavior which posits

an individual's teaching performance is based upon the interaction of

his/her personal style, interpersonal relationship skills, and teaching

competency. These three dimensions of teaching are approached through

extensive practice integrated with individualized needs analysis, goal-

setting, personal counseling, evaluation, and supervision, all of which

continue throughout training. Small groups of students are immersed in a

public school for two consecutive terms of course work and classroom

teaching. Trainee's professional academic courses, synthesized with teaching

experiences obtained from daily work with children, are taught in the host

school by a multi-disciplinary team of educators, including school pc rsonnel

and university specialists.

Students play a central role in their professional development by

defining their own needs and goals and by monitoring the emergence of their

unique teaching idiom. A competency based rating scale helps guide each

individual's needs assessment and evaluation of technical skills. Counseling,

group processes and the administration of psychological and attitudinal

scales focus upon the development of personal and interpersonal skills.

i



Evaluation of students' development is achieved through the analysis

of their competency self-ratings and these of their cooperating teachers,

periodic examination and redefinition of goals, and results from the

psychological and attitudinal scales. The effectiveness of the program's

design and implementation is assessed on the basis of student questionnaires,

teacher interviews, and students' competency achievement data.
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Teaching as a_Psycholog,ical Process: Program Description

Teaching as a Psychological Process is a field-based, psychoeducational

teacher education program dedicated to preparing future teachers who

skillfully apply psychology to classroom practice. It departs from a

traditional teacher training approach in that it is organized around a

three factor model of teaching behavior which is dependent upon students'

active participation in their own learning. Neophyte teachers are "immersed"

in a field setting for one full year. Their professional courses, synthesized

with teaching experiences obtained from daily work with children in classrooms,

are conducted in the host school by a staff including both educators from the

field and specialists from the School of Education faculty.

The program wa,0 initiated in response to the School of Education's

determination to develop new Leacher preparation opportunities to meet the

needs of the 70's and is based on the theoretical constructs of two previous

University of Michigan psychoeducational programs for training special

education teachers. It was instituted following a 1972 "Think-In," a three

day conference of teachers from the field, university staff, and students,

organized by the School's Task Force on Innovative Teacher Education. The

Think-In, which generated principles for planning alternatives in teacher

educatio', called for small group training that incorporated clinical

teaching, educational methodology, theory, integrated field practice, strong

personal and profess:'onal development components, and evaluation.

The goals of Teaching as a Psychological Process are to train

elementary teachers who demonstrate the ffq1cwing qualities:
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(1) an ability to apply psychology in work with the cognitive,
emotional, and social development of young people, and to plan
and irplement a psychoedecational program;

(2) a concern with both the cognitive and affective aspects of
children's growth and the know -how to institute a content-based
curriculum centered on students' experiences,interests, and needs;

(3) sufficient knowledge of psychology, teaching methodology, and
curriculum that they can competently integrate recent innovations
into new teaching programs;

(4) a willingness continually to reassess their own pedagogical
philosophy on the basis of an increasing awareness of different
value systems and knowledge of chenging approaches to teaching;

(5) a well-defined teaching style that reflects their persona]
style, understanding of children, and beliefs about the purposes
of education.

Underlying these goals is the concept of an effective teacher who is a

unique personality seeking to enhance his/her own personal maturity while

developing a compatible set of professional skills. The achievement of this

objective entails a high level of self-insight and discipline, and the

ability to use intelligence, knowledge, and personal resources to deal

successfully with a teacher's responsibilities. This process begins with a

deep commitment to teaching from which the individual actively promotes his/

her own professional growth by developing a personal teaching idiom.

Through a careful balance of substantive courses, clinical teaching

seminars, and extensive work with children in schools, trainees have

supervised opportunities to build teaching strengths in areas where specific

weaknesses are identified. In academic courses, students learn the necessary

reciprocal relationship between cognitive and affective growth in children by
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focusing on the interaction bLtween a child'c personal development and his

growing capacity for technical knowledge and subject matter content. The

direct school contact stimulates trainees to clarify their understanding

of children and of the teacher's role before going into the field on their

own. In addition, they gain skills in planning and executing a curriculum

that responds to youngsters' specifically diagaosed needs.

The training organized on a model of teaching that posits Lliree

interactive facto.,, as the determinants of an individual's teaching

performance: (1) personal style; (2) interpersonal relationship skills;

and (3) teaching competency. The personal competency aspect represents

the idiosyncratic uses of self which evolve into an individual's teaching

style. The interpersonal skills relate to potential for empathy, ability

to interact effectively with individual pupils, groups of children, peers,

and other professionals, and attitudes and beliefs about human nature.

The teaching methodology dimension includes the formal and informal

techniques teachers use in their work with children in the classroom. Since

the prospective teacher is the essential element it the training process,

courses and practica are individualized to fit each person's changing

level of teaching competency and his unique requirements.

The three dimensions of teaching behavior are approached through an

integrated and ongoing process of individual needs analysis, goal-setting,

personal counseling, and evaluation. Personal information from a variety

of sources, including psychological inventories, a rating of teaching

competencies, counseling, and supervision, facilitate the student's develop-

ment as a teacher. Twice each term there is a formal review and restatement
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of each student's goals, and regularly over the course of the term, students

-"let their advisors and supervising teachers to develop and refine their

training according to their evolving skills and developing needs. In two

semesters, students meet state certification requirements for the professional

sequence of courses in elementary teacher education through program-directed

courses on methods of teaching, educational psychology, and foundations of

education. Trainees also take one campus -based course in curriculum each

term.

The individualized nature of the program requires the active

involvement of program coordinators who are sensitive to both the personal

and professional needs of students. Weekly meetings between students

and cooperating teachers, and bi-weekly sessions with the university

supervisors are the core of this component. The effectiveness of such

a personalized program is facilitated by the mall group designtwele

students compose a training group and are assigned to no more than two

schools.' The students also attend the same academic seminars throughout

training. A supportive group process evolves among trainees and is

encouraged in seminars and through informal student relationships.

The program requires a director (one-fourth time), a coordinator

(one-half time), an adjunct staff member from the field (one-eighth time),

and a researcher (one-fourth time). The program director is an educational

1
During the three year development phase, the program has worked

with one group of students per year, ranging in number from six to twelve.
It is anticipated that depending upon a particular university's needs, this
program serves as a model for a multi-module program with several independent
units of twelve to fift3en students and appropriate faculty support fl.ncticninu
simultaneously.
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psychologist who serves as a seminar leader, a consultant to the participating

schools, and an advisor to the students. The coordinator, also a specialist

in educational psychology, has a strong background in teaching methodology

and the foundations of education. This person teaches one of the seminars,

supervises the students' practica, consults with the teachers, and counsels

with students on a personal and professional basis. The third team

member, a professional from one of the host schools, conducts the seminar

in methods of teaching and serves as a liaison between the university and

field staff. The researcher selects and/or constructs the research and

evaluation instruments, and collects and analyzes the program's evaluative

data.

Two types of data are collected for research and evaluation purposes

during the year long program. First, the students' development is

monitored by periodic ratings on the competency based scale, and by

student self-assessment of progress in attaining their goals. In addition,

a series of psychological, attitudinal, and teaching-related scales are

adminstered to the students at the beginning of their training.

The variables measured by these scales are considered to be important

for a teacher's development. They were selected on the basis of an

extensive literature review on teacher characteristics and competencies.

Individualized summaries and interpretations of the results are

returned to each student to facilitate their needs assessment and goal-setting.



The second type of data focuses upon an evaluation of the program's

overall design, implementation, and effectiveness. The students complete

a questionnaire at the conclusion of each semester concerning their perceptions

about various aspects of the total program, the seminars, staff, and practicum

experiences. Cooperating teachers and administrators are interviewed to

obtain their evaluations of the design and impact of the total program and

their assessments of the student teachers and program staff.

A monograph expanding upon the theory, implementation, evaluation and

research procedures of the program will be available in January, 1975.

This teacher education program is unique in its implementation of a

personalized and individualized approach to teaching and in its integration

of clinical teaching, ongoing evaluation, and psychoeducational processes.

Such aspects of training have long been viewed by educators as critical

to the preparation of effective teachers. In addition, the program removes

training from the exclusive domain of academia and takes it to the field

where the work with children is done. This strengthens the natural

symbiotic relationship between university schools of education and public

schools so that the two institutions more effectively serve one another.

Finally, and significantly, the program is rooted in a research-based model

of teaching behavior that emphasizes inherent connections between developmental,

intellectual, and affective factors in the learning and teaching process.
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TEACHING AS A PSYCHOLOGICAL PROCESS PROGRAM IS REFERRED
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BEST COPY CJAIABLE

INTERPERSONAL

RELATIONSHIP SKILLS

TEACHING COI.TETENCY

THREE INTERACTING FACTORS THAT INFLUENCE

TEACHING BEHAVIOR IN THE CLASSROOM
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TEACHING AS A PSYCHOLOGICAL PROCESS: THE INTEGRATION OF

PROFESSIONAL ACADEMIC CONTENT AND FIELD WORK PRACTICA
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AND C=:'

Content: Child develoent,
psycholoc,y of 1:1arnin_7,

psycho2oi7ical in:'luencs in
child's home and school
environment.

II. Frccessk-s: Ser.linar frmat; open
discussions; per support and
encouragement.
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Content: Philosophic

ETEFFical
influences cn education.

II. Processes: Seminar fcrmat;

open discussion, snarin
ideas, beliefs; debat:nr
positions and ideolca-.

TEACHING PRACTICE
z

Content: Teaching competencies
outlined in the Competency Ratin

Scale.

Processes: Practice teaching in
the field; classroom activity
with youngsters.

BEST COPY AVAILABLE

CURRICULUM AND TEACHING YETHODOLOGY

. Content: Teaching method, daily planning
for groups and individual; alternative
teaching styles; related professional
issues.

II. Processes: Open seminar discussion;
activities in seminar end with children
in the field.

TEACHING AS A PSYCHOLOGICAL PROCESS:

THE INTEGRATION OF PI-3FESSIONAL ACADEMIC CONTENT AND

FIELD WORK PRACTICA

The substantive content of the professional academic program is organized on a core of
directed teaching experiences.



APPENDIX C

ACADEMIC REQUIREMENTS: TEACHING AS

A PSYCHOLOGICAL PROCESS



-.14-

APPENDIX C

ACADEMIC REQUIPL:::::TS: TEACHING AS A PSYCHOLOGICAL PROCESS

BEST COP'S AVAILABLE

The two-term professional sequence meets the regulations for teacher
certification in the State of Michigan. In addition to the following courses
in the field of education, students must complete a general program of forty
semester hours of course work in Letters, Science, and Arts and must also meet
University of Michigan "Requirements for Graduation." Courses other than those
in the professional sequence are usually completed before students begin tnexr
year in the Program. Typical weekly schedules for each term are diagramme7i in
Appendix D.

FIRST TERM

Courses

I. Program Courses (taught in the field)

L300 Educational Foundations:
Philosophy of education seminar 2

Psychology seminar 3

D405 Methods of Teaching in the Elementary School 2

D592 Practicum in Teaching Methods 6
Included regular planning
meetings and special luncheon
sessions with program group to
discuss issues of common interest

Credit Hours

II. Campus Course

D468 Reading, Writing, Listening and Speaking 2
Instruction in the Elementary School

Credit Hours 16
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SECOND TERM

Courses Credit Hours

I. Program Courses (taught in field; seminar format)

D305 Directed Teaching in the Elementary Grades 8-12 hours
Includes field work in assigned classes
every day; regularly scheduled conferences
between students, student teaching supervisor,
and cooperating teachers.

D307 Seminar: Teaching in the Elementary Grades 2
Undergraduate Honors Reading 1

Course includes discussicns among peers
of shared experiences, sessions on
techniques, selected curriculum materials,
and teaching style issues.

C530 Mental Hygiene of Childhood and Adolescence 2

II. Campus course(s)
Students chose one of the following:
Teaching of Science in Elementary School
Teaching of Social Studies in Elementary School
Teaching of Elementary School Mathematics 2

Credit Hours 15-19



APPENDIX D

TEACHING AS A PSYCHOLOGICAL PROCESS:

TYPICAL WEEKLY SCHEDULE (SEMESTER ONE AND TWO)
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EIGHT-POINT CONCEPT PAPER



APPENDIX E

CONCEPTS GUIDING PROZ;RAM DEVELOPMENT

Developed by the Task Force for Innovative Teacher Education
The University of Michigan

November, 1972

1. Individualized Student Self Development
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Students begin their professional training with varying degrees of
maturity, experience, and readiness to work with children. Following Combs'
model, professional components are a graft on the personal components. Students
are obviously able to progress through their training at differing rates, and
need variant components in their programs.. The goals and commitments require
individual assessment and planning. To enable this to take place, the student
is provided information concerning his potentials, and consultation as he
evolves his program. Considerable freedom for choice of experience and courses
enable individual planning.

2. Social Awareness

The individualized student self development does not take place in
isolation, but rather, in a world of children and schools. A complementary
and essential program attribute is emphasis upon developing teachers who
understand and can respond effectively to the social dimensions of schooling
as well as the more overt curricular aspects of the classroom.

3. Knowledge

A solid foundation of knowledge of the disciplines or content areas to
be taught is an integral part of teacher education programs. This foundation.
along with broad knowledge of human development and learning theory, is a sine
qua non of educational practice. The value of time to read and reflect is
recognized and granted high priority.

4. Role Competency

While each teacher win have his own style; and individuality, there
are certain competencies in teaching skills, interpersonal relationships, and
substantive knowledge which comprise the grid of the teaching role. These
competencies become the basis of the initial evaluation, the training, and
finally, when demonstrated in performance, they serve as eAdence of role
mastery.

5. Field Base

The unifying ca..:.e of the training is a graduated sequence (two or more
terms) of direct expariences with pupils in schools. A significant portion
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of the seminars will be held on site. This implies a new depth of cooperative

work with the practitiol:ers, ilvw range of interplay and a sicalificant

contribution to the pro?;r171 dc:-zim from field personnel. The supervisien
of students becomes a joint enterprise of the School of Education and the

field personnel. This anticipates an increased investment in field supper:.

6. Small Croup Design

The various teacher education programs comprise particular sub-sequences
fcr which students will apply, and into which they will be accepted. To ennance
peer learning and a sense of identity, these small groups stay together for at
least one, and perhaps two terms of training. Each group would be staffed b/
a small team of core teachers representing the necessary disciplines. Each

such subgroup staff would include at least one regular faculty member coordinator
as well as teaching fellows. The resources available to any group would extend
beyond the core staff.

7. Clinical Teaching

While certain material will continue to be presented in the current
academic mode, the basic format for developing substantive content will follow
Conant's clinical teaching model. The professional education staff is to
employ a teaching process which utilizes the university students' concurrent
direct experiences, working with pupils. Theoretical material is woven into
the analysis, issues, examples, and conditions generated by the experiential
portion. Much of what was almost exclusively lecture presentation will now
be learned in seminars. Tutorials and independent study provide additional
means for acquiring organized conceptual material. Through his own regular
presence in the schools, the instructor will gain knowledge of the trainees,
their direct experiences in that situation, and will be able to build upon

this foundation.

8. Evaluation

Staff, together with the student participants, are obligated to evaluate
their personal development, their teaching and learning, and the success of the
subprogram in which they are involved. While this may initially be a general
source of information for planning alternatives, the evaluation should progress
to a performance criterion base. Appropriate graduate students will be
encouraged to develop pre- and docto:-.1 research projects. Substantive
assistance for evaluative efforts must be considered an integral part of
any teacher education program.
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APPENDIX F

1973-1974 COMPETENCY RATINq SCALE

Under the direction of the School of Education's Task Force for

Innovative Teacher Education, a competency rating scale was devised for

use in the new field-based training programs. The scale resulted from

an extensive literature review on teacher characteristics, competencies,

and evaluation methods. Following its construction, it was widely dis-

tributed to teachers in the Veld, students, and faculty members for

their input regarding the individual items, rating system, general format,

and its overall usefullness as an evaluative instrument. After several

revisions based on their suggestions, the form was administered to the

cooperating teachers and students periodically throughout the training

year for evaluations of the student's progress in attaining the 5T com-

petencies. Rather than simply list competencies with no apparent inter-

relationships, the competencies followed the three factor conceptual-

ization of teaching behaviors in the following manner:

I. Personal and Stylistic Development

a) personal development: items 38-45;

II. Interpersonal Relationships and Attitudes toward Others

b) professional relationships: items 30-37;

c) relationships with individual children: items 46-51;

d) relationships with groups of children: items 51-57

III. Teaching Skills

e) teaching process: items 1-18;

f) facilitation of pupil growth: items 19-29.
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Student Milne Date

Cooperating Teacher Term/Year

Supervising Teacher Subject /Grade

School & Location

Check One: Self-rating (by student) Rating by Supervisor

Check One: Initial rating Mid-term rating Final rating_

Profile Key: Competency Satisfactory Competency Not
Not Developed Progress Well-developed Observable

1 2 3 14 T

TEACHING PROCESS
Designing specific learning experiences

diagnoses pupil needs

formulates instructional objectives
prepares effective lesson plans
prepares appropriate subject matter content
selects a wide variety of appropriate learning materials

Facilitating the psychological learning environment

motivates pupils to learn
reinforces positive behaviors
analyzes and modifies group behaviors
counsels and models effectively

Directing/conductin?, teaching-learning activities

presents information clearly
explains activities effectively
demonstrates activities effectively
uses effective questioning techniques
encourages exploring, discovering, investigating

Evaluating learning experiences

selects and/or constructs means of testing pupil's achievement
collects data effectively
analyzes data appropriately
makes effective use of evaluative data

1 2 3 4 5 6 7 N
1 2 3 4 5 6 7 N
1 2 3 4 5 6 7 N
1 2 3 4 5 6 7 N
1 2 3 4 5 6 7 N

1 2 3 4 5 6 7 N
1 2 3 4 5 6 7 N
1 2 3 4 5 6 7 N
1 2 3 4 5 6 7 N

1 2 3 4 5 6 7 N
1 2 3 4 5 6 7.
1 2 3 4 5 6 7 N
1 2 3 4 5 6 7 N
1 2 3 4 5 6 7 N

1 2 3 4 5 6 7 N
1 2 3 4 5 6 7 N
1 2 3 4 5 6 7 N
1 2 3 4 5 6 7 N

FACILITATION OF PUPIL GROWTH

Facilitating pupil cognitive growth

1 2 3 4 5 6 7 N promotes pupil knowledge
1 2 3 4 5 6 7 N develops pupil understandings

Facilitating pupil skill growth

1 2 3 4 5 6 7 N develops problem solving abilities
1 2 3 4 5 6 7 N stimulates creativity



Facilitatird- T.111,11 %ffectiv.:, rrcwth fr.ttitudcz/7a',1es)

helpr, pupilc devlrNr 1-ziti7e self-concepts

facilizates sen3itivity to otnersierzpat4y, etc.
e. cc *.n .1ccialipci-rsonal environment
instills moral ,:lid,:7,mcntivalues

stimulates appreciation of aesthetics

Iernn4.:111-mor 7rowth

develops percep.tual skills
develops motor manipulations

1 2 3 4 5 6 7 N
1 2 3 4 5 6 7 N
1 2 3 4 5 6 7 N

1 2 3 4 5 6 7 N
1 2 3 4 5 6 7 N

Facilitatin7:

1 2 3 4 5 6 7 N
1 2 3 4 5 6 7 N
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PROFESSIONAL KLAT1=SH:PS

Developing trofessional relationerios

establishes effective relationships with community groups
participates in professional organizations
maintains good relationships with peers
establishes good relationships with aides/paraprofessionals
maintains effective relationships with administrators
develops relationships with special services personnel
maintains profitable relationships with parents
creates relationships with relatei disciplines

1 2 3 4 5 6 7 N
1 2 1 4 5 6 7 N
1 2 3 4 5 6 7 N
1 2 3 4 5 6 7 N
1 2 3 4 5 6 7 N
1 2 3 4 5 6 7 N
1 2 3 4 5 6 7 N
1 2 3 4 5 6 7 N

PERSONAL DEVELOP:.2,NT

Demonstrating personal attributes

assumes responsibility
demonstrates promptness, dependability
shows care in personal appearance
accepts suggestions and criticisms
shows evidence of self-awareness and self-evaluation
demonstrates flexibility
exhibits sensitivity in relating to children
communicates effectively (speech, grammar, tone of voice)

1 2 3 4 5 6 7 N
1 2 3 4 5 6 7 N
1 2 3 4 5 6 7 N
1 2 3 4 5 6 7 N
1 2 3 4 5 6 7 N
1 2 3 4 5 6 7 N
1 2 3 4 5 6 7 N
1 2 3 4 5 6 7 N

Additional comments (optional):



I
N
T
E
R
P
E
R
S
O
N
A
L
 
R
E
L
A
T
I
O
N
S
H
I
P
S
 
W
I
T
H
 
I
N
D
I
V
I
D
U
A
L
 
C
H
I
L
D
R
E
N
 
A
N
D
 
G
R
O
U
P
S
 
O
F
 
C
H
I
L
D
R
E
N

A
 
s
t
u
d
e
n
t
'
s
 
a
b
i
l
i
t
y
 
t
o
 
d
e
v
e
l
o
p
 
i
n
t
e
r
p
e
r
s
o
n
a
l
 
r
e
l
a
t
i
o
n
s
 
w
i
t
h
 
p
u
p
i
l
s
 
i
s
 
v
i
t
a
l
 
t
o
 
h
i
s
 
t
e
a
c
h
i
n
g
.

P
l
e
a
s
e
 
g
i
v
e
 
y
o
u
r
 
a
s
s
e
s
s
m
e
n
t
 
o
f
 
t
h
e
 
s
t
u
d
e
n
t
'
s
 
p
o
s
i
t
i
o
n
 
o
n
 
t
h
e
 
f
o
l
l
o
w
i
n
g
 
d
i
m
e
n
s
i
o
n
s
.

U
s
e
 
t
h
e
 
s
a
n
e
 
7
-
p
o
i
n
t

p
r
o
f
i
l
e
 
k
e
y
 
a
s
 
b
e
f
o
r
e
 
(
1
=
c
o
m
p
e
t
e
n
e
y
 
n
o
t
 
d
e
v
e
l
o
p
e
d
,
 
7
=
c
o
m
p
e
t
e
n
c
y
 
w
e
l
l
-
d
e
v
e
l
o
p
e
d
,
 
N
=
n
o
t
 
o
b
s
e
r
v
a
b
l
e
)
.

R
E
L
A
T
I
O
N
S
H
I
P
 
D
I
M
E
N
S
I
O
N

(
S
t
u
d
e
n
t
 
t
e
a
c
h
e
r
 
w
i
t
h
 
p
u
p
i
l
s
)

a
.

a
w
a
r
e
n
e
s
s
 
a
n
d
 
a
c
c
e
p
t
a
n
c
e
 
o
f
 
a

p
u
p
i
l
'
s
 
f
e
e
l
i
n
g
s

b
.

s
e
n
s
i
t
i
v
i
t
y
 
t
o
 
d
i
f
f
e
r
i
n
g
 
a
b
i
l
-

i
t
i
e
s
/
n
e
e
d
s
 
o
f
 
p
u
p
i
l
s

c
.

w
a
r
m
t
h
 
o
f
 
t
h
e
 
r
e
l
a
t
i
o
n
s
h
i
p
s

d
.

e
a
s
e
 
w
i
t
h
 
w
h
i
c
h
 
r
e
l
a
t
i
o
n
s
h
i
p
s

a
r
e
 
f
o
r
m
e
d
 
a
n
d
 
m
a
i
n
t
a
i
n
e
d

e
.

d
e
p
t
h
 
o
f
 
i
n
v
o
l
v
e
m
e
n
t
 
w
i
t
h

c
h
i
l
d
r
e
n

f
.

a
b
i
l
i
t
y
 
t
o
 
m
a
n
a
g
e
 
c
l
a
s
s
r
o
o
m

b
e
h
a
v
i
o
r

T
E
A
C
H
I
N
G
 
S
T
Y
L
E

I
N
T
E
R
A
C
T
I
O
N
S
 
W
I
T
H

G
R
O
U
P
S
 
O
F
 
C
H
I
L
D
R
E
N

1
 
2
 
3
 
4
 
5
 
6

N

1
 
2
 
3
 
4
 
5
 
6
 
7
 
N

1
 
2
 
3
 
4
 
5
 
6
 
7
 
N

1
 
2
 
3
 
4
 
5
 
6
 
7
 
N

1
 
2
 
3
 
4
 
5
 
6
 
7
 
N

1
 
2
 
3
 
4
 
5
 
6
 
7
 
N

I
N
T
E
R
A
C
T
I
O
N
S
 
W
I
T
H

I
N
D
I
V
I
D
U
A
L
 
C
H
I
L
D
R
E
N

1
 
2
 
3
 
4
 
5
 
6
 
7
 
N

1
 
2
 
3
 
4
 
5
 
6
 
7
 
N

1
 
2
 
3
 
4
 
5
 
6
 
7
 
N

1
 
2
 
3
 
4
 
5
 
6
 
7
 
N

1
 
2
 
3
 
4
 
5
 
6
 
7
 
N

1
 
2
 
3
 
4
 
5
 
6
 
7
 
N

a
.

H
o
w
 
w
o
u
l
d
 
y
o
u
 
c
h
a
r
a
c
t
e
r
i
z
e
 
t
h
e
 
s
t
u
d
e
n
t
'
s
 
i
n
d
i
v
i
d
u
a
l
 
t
e
a
c
h
i
n
g
 
s
t
y
l
e
?

A
D
D
I
T
I
O
N
A
L
 
C
O
M
M
E
N
T

b
.

H
o
w
 
e
f
f
e
c
t
i
v
e
 
d
o
 
y
o
u
 
t
h
i
n
k
 
i
t
 
i
s
?

I
n
 
w
h
a
t
 
s
e
v
e
r
a
l
 
w
a
y
s
 
i
s
 
i
t
 
e
f
f
e
c
t
i
v
e
 
o
r
 
i
n
e
f
f
e
c
t
i
v
e
?



APPENDIX G

1974-75 REVISED COMPETENCY RATING SCALE



-28-

APPENDIX G

1974-1975 REVISED COMPETENCY RATING SCALE

The competency scale utilized during the 1973-74 academic year has

recently been revised. It was found, through field-testing of the instrument,

that several items of importance were omitted and that the rating system could

be improved to better discriminate between competencies at various stages of

development. The following scale is now being administered to the cooperating

teachers and students during this 1974-75 training program. As before, the

scale was distributed to field personnel and students for their comments prior

to its finalization. Its 44 items are again organized around the three major

factors which are determinants of one's effectiveress as a teacher:

I. Teaching Skills

a) classroom management

b) planning and preparation of the learning environment

c) implementing the educational program

II. Interpersonal Relationships and Attitudes Toward Others

III. Personal and Stylistic Development
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u
a
t
e
l
y
 
b
a
l
a
n
c
e
s

a
f
f
e
c
t
i
v
e
,
 
c
o
g
n
i
t
i
v
e
,
 
a
n
d
 
p
h
y
s
i
c
a
l

n
e
e
d
s
 
o
f
 
c
h
i
l
d
r
e
n
.

P
r
o
v
i
d
e
s
 
o
p
p
o
r
t
u
n
i
t
i
e
s
 
f
o
r
 
c
h
i
l
d
r
e
n
 
t
o
 
p
a
r
t
i
c
i
p
a
t
e
 
i
n
 
s
e
t
t
i
n
g
 
t
h
e
i
r
g
o
a
l
s
 
a
n
d
 
e
v
a
l
u
a
t
i
n
g
 
t
h
e
i
r

p
r
o
g
r
e
s
s
.

C
o
n
s
i
d
e
r
s
 
s
t
u
d
e
n
t
 
i
n
t
e
r
e
s
t
 
a
n
d
 
p
o
i
n
t
 
o
f
 
v
i
e
w
 
i
n

d
e
v
e
l
o
p
i
n
g
 
a
n
d
 
e
x
e
c
u
t
i
n
g
 
t
h
e

c
u
r
r
i
c
u
l
u
m
.

P
l
a
n
s
 
i
n
d
i
v
i
d
u
a
l
i
z
e
d
 
l
e
s
s
o
n
s
 
f
o
r
 
t
h
e
 
d
i
f
f
e
r
i
n
g

n
e
e
d
s
 
o
f
 
e
a
c
h
 
c
h
i
l
d
.

E
v
a
l
u
a
t
e
s
 
t
h
e
 
e
f
f
e
c
t
i
v
e
n
e
s
s
 
o
f
 
h
i
s
/
h
e
r
 
l
e
s
s
o
n
s
,

p
L
L
.
n
n
e
d
 
a
c
t
i
v
i
t
i
e
s
,
 
a
n
d
 
c
l
a
s
s
r
o
o
m

i
n
t
e
r
a
c
t
i
o
n
s
.

K
e
e
p
s
 
c
o
m
p
l
e
t
e
 
a
n
d
 
a
c
c
u
r
a
t
e
 
r
e
c
o
r
d
s
 
o
f
 
s
t
u
d
e
n
t
s
'

p
r
o
g
r
e
s
s
 
t
o
 
f
a
c
i
l
i
t
a
t
e
 
a
s
s
e
s
s
m
e
m
a
n
d
 
f
u
t
u
r
e
p
l
a
n
n
i
n
g
.



a
 
S
t
u
d
e
n
t
 
h
i
s
 
n
o
t
 
d
e
v
e
l
o
n
e
J
 
t
h
i
s
 
c
o
m
p
e
t
e
n
c
y
 
l
s
 
y
e
t
;

L
 
a
 
S
t
u
d
e
n
t
 
h
a
s
 
t
a
k
e
n
 
I
n
i
t
i
a
l
 
s
t
e
p
s
 
i
n
 
t
!
l
i
s
 
6
i
r
e
c
!
.
,
,
n
;

3
 
a
 
S
t
u
d
e
n
t
 
s
h
o
w
s
 
g
r
o
w
t
h
 
t
o
w
a
r
d
 
t
h
i
s
 
g
o
a
l
,
 
b
u
t

c
o
n
t
t
n
I
t
e
d
 
!
,
.
.
n
r
o
w
r
,
e
n
t
:

4
 
a
 
S
t
u
d
e
n
t
 
h
a
s
 
r
e
a
c
h
e
d
 
a
 
h
i
g
h
 
l
e
v
e
l
 
o
f
 
c
o
m
p
e
t
e
n
c
y
 
i
n
 
t
h
i
s

a
r
e
a
;

5
S
t
u
d
e
n
t
 
h
a
s
 
r
e
a
c
h
e
d
 
a
n
 
e
x
c
e
p
t
i
o
n
a
l
 
l
e
v
e
l
 
o
f
 
c
o
m
p
e
t
e
n
c
y
 
i
n
 
t
h
i
s

a
r
e
a
;

N
A
 
a
 
S
t
u
d
e
n
t
 
m
a
y
 
h
a
v
e
 
d
e
v
e
l
o
p
e
d
 
c
o
m
p
e
t
e
n
c
y
,
 
b
u
t
 
h
a
s
 
n
o
t
 
h
a
d
 
t
h
e
 
o
p
p
o
r
t
u
n
i
t
y

a
s
 
y
e
t
 
t
o
 
e
v
i
d
e
n
c
e
 
i
t
.

H
.

I
m
g
e
m
e
2
s
i
n
g
t
h
e
 
E
d
u
c
a
t
i
o
n
a
l
 
P
r
o
g
r
a
m
:

F
o
c
u
s
e
s
 
s
u
f
f
i
c
i
e
n
t
l
y
 
u
p
o
n
 
t
h
e
 
d
e
v
e
l
o
p
m
e
n
t
 
o
f
 
s
t
u
d
e
n
t
s
'
 
f
u
n
d
a
m
e
n
t
a
l
 
s
k
i
l
l
s
 
i
n
 
t
h
e
 
b
a
s
i
c
 
c
o
n
t
e
n
t

a
r
e
a
s
 
o
f
 
r
e
a
d
i
n
g
,
 
w
r
i
t
i
n
g
,
 
l
a
n
g
u
a
g
e
,
 
s
o
c
i
a
l
 
s
t
u
d
i
e
s
,
 
s
c
i
e
n
c
e
,
 
a
n
d
 
m
a
t
h
e
m
a
t
i
c
s
.
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C
o
u
n
s
e
l
s
 
a
n
d
 
u
s
e
s
 
c
u
r
r
i
c
u
l
u
m
 
t
o
 
f
a
c
i
l
i
t
a
t
e
 
a
f
f
e
c
t
i
v
'
 
d
e
v
e
l
o
p
m
e
n
t
,
 
p
e
r
s
o
n
a
l
 
i
n
t
e
g
r
a
t
i
o
n
,

a
n
d
 
p
o
s
i
t
i
v
e
 
i
n
t
e
r
p
e
r
s
o
n
a
l
 
r
e
l
a
t
i
o
n
s
h
i
p
s
 
a
m
o
n
g
 
c
h
i
l
d
r
e
n
.

F
a
c
i
l
i
t
a
t
e
s
 
c
h
i
l
d
r
e
n
'
s
 
d
e
v
e
l
o
p
m
e
n
t
 
o
f
 
p
e
r
c
e
p
t
u
a
l

a
n
d
 
m
o
t
o
r
 
c
o
o
r
d
i
n
a
t
i
o
n
.

C
o
a
l
s
 
o
f
 
t
e
a
c
h
e
r
'
s
 
l
e
s
s
o
n
s
 
a
r
e
 
c
l
e
a
r
 
t
o
 
c
h
i
l
d
r
e
n
.

R
e
l
a
t
e
s
 
s
u
b
j
e
c
t
 
m
a
t
t
e
r
 
t
o
 
c
h
i
l
d
r
e
n
'
s
 
l
i
f
e
 
e
x
p
e
r
i
e
n
c
e
s
.

H
e
l
p
s
 
c
h
i
l
d
r
e
n
 
i
d
e
n
t
i
f
y
 
c
o
n
n
e
c
t
i
o
n
s
 
a
m
o
n
g
 
t
h
e
 
d
i
f
f
e
r
e
n
t
 
s
u
b
j
e
c
t
 
a
r
e
a
s
 
i
n
 
t
h
e
 
c
u
r
r
i
c
u
l
u
m
.

U
s
e
s
 
a
 
v
a
r
i
e
t
y
 
o
f
 
m
o
t
i
v
a
t
i
o
n
a
l
 
d
e
v
i
c
e
s
 
t
o
 
s
t
i
m
u
l
a
t
e
 
c
h
i
l
d
r
e
n
 
t
o
w
a
r
d
 
f
u
r
t
h
e
r
 
g
r
o
w
t
h
.

L
e
s
s
o
n
s
 
a
n
d
 
a
c
t
i
v
i
t
i
e
s
 
i
n
 
t
h
e
 
c
l
a
s
s
r
o
o
m
 
e
n
c
o
u
r
a
g
e
 
e
x
p
l
o
r
a
t
i
v
e
 
a
n
d
 
i
n
v
e
s
t
i
g
a
t
i
v
e
 
b
e
h
a
v
i
o
r
.



1
 
u
 
S
t
u
d
o
n
t
 
h
a
s
 
n
o
t
 
e
l
t
A
v
l
o
p
e
d
 
t
h
i
s

r
e
m
p
e
.
t
e
n
c
y
 
a
s
 
y
e
t
;

2
 
=
 
S
t
u
,
l
o
n
t
 
:
l
a
s
 
t
a
k
e
n
 
i
n
i
t
i
a
l

s
t
e
p
s
 
I
n
 
t
h
i
s
 
d
i
r
e
c
t
i
o
n
;

3
 
=
 
S
t
u
d
e
n
t
 
s
h
o
w
s

,
r
o
t
:
t
h
 
t
o
w
a
r
d
 
t
h
i
s
 
g
o
a
l
,
 
b
u
t
 
n
e
e
d
s

c
o
n
t
i
n
u
e
d
 
i
m
p
r
o
v
e
m
e
n
t
;

4
 
=
 
S
t
u
d
e
n
t
 
h
a
s
 
r
e
a
c
h
e
d

a
 
h
i
g
h
 
l
e
v
e
l
 
o
f
 
c
o
m
p
e
t
e
n
c
y
 
i
n
 
t
h
i
s

a
r
e
a
;

5
 
i
n
 
S
t
u
d
e
n
t
 
h
a
s
 
r
e
a
c
h
e
d

a
n
 
e
x
c
e
p
t
i
o
n
a
l
 
l
e
v
e
l
 
o
f
 
c
o
m
p
e
t
e
n
c
y
 
i
n
 
t
h
i
s

a
r
e
a
;

N
A
 
=
 
S
t
u
d
e
n
t
 
m
a
y
 
h
a
v
e
 
d
e
v
e
l
o
p
e
d

c
o
m
p
e
t
e
n
c
y
,
 
b
u
t
 
h
a
s
 
n
o
t
 
h
a
d
 
t
h
e
 
o
p
p
o
r
t
u
n
i
t
y

a
s
 
y
e
t
 
t
o
 
e
v
i
d
e
n
c
e
 
i
t
.

U
s
e
s
 
a
 
v
a
r
i
e
t
y
 
o
f
 
i
n
s
t
r
u
c
t
i
o
n
a
l
 
m
a
t
e
r
i
a
l
s
 
a
n
d

t
e
c
h
n
i
c
a
l
 
a
i
d
s
 
i
n
 
t
h
e
 
t
e
a
c
h
i
n
g

p
r
o
c
e
s
s
.

E
v
i
d
e
n
c
e
s
 
k
n
o
w
l
e
d
g
e
 
o
f
 
s
u
b
j
e
c
t
 
m
a
t
t
e
r
 
i
n
 
h
i
s

o
r
 
h
e
r
 
t
e
a
c
h
i
n
g
.

C
.

C
l
a
s
s
r
o
o
m
 
M
a
n
a
g
e
m
e
n
t
:

O
r
g
a
n
i
z
e
s
 
a
n
d
 
m
a
n
a
g
e
s
 
t
h
e
 
a
c
t
i
v
i
t
i
e
s
 
o
f
 
l
a
r
g
e

g
r
o
u
p
s
 
o
f
 
c
h
i
l
d
r
e
n
.

O
r
g
a
n
i
z
e
s
 
a
n
d
 
m
a
n
a
g
e
s
 
s
m
a
l
l

g
r
o
u
p
s
 
o
f
 
c
h
i
l
d
r
e
n
.

B
a
l
a
n
c
e
s
 
t
h
e
 
n
e
e
d
s
 
o
f
 
i
n
d
i
v
i
d
u
a
l
s
 
a
g
a
i
n
s
t
 
t
h
e
 
r
e
e
d
s
 
o
f

t
h
e
 
g
r
o
u
p
.

A
s
s
u
r
e
s
 
t
h
a
t
 
c
o
n
s
i
s
t
e
n
t
 
g
u
i
d
e
l
i
n
e
s
 
f
o
r
a
p
p
r
o
p
r
i
a
t
e
c
l
a
s
s
r
o
o
m
 
b
e
h
a
v
i
o
r
 
a
r
e
 
e
s
t
a
b
l
i
s
h
e
d

a
n
d
 
m
a
i
n
t
a
i
n
e
d
.

I
n
c
l
u
d
e
s
 
c
h
i
l
d
r
e
n
 
i
n
 
p
r
o
c
e
s
s
 
o
f
 
d
e
c
i
s
i
o
n
-
m
a
k
i
n
g

r
e
g
a
r
d
i
n
g
 
c
l
a
s
s
r
o
o
m
 
p
r
o
c
e
d
u
r
e
s
,

U
s
e
s
 
a
 
v
a
r
i
e
t
y
 
o
f
 
c
l
a
s
s
r
o
o
m
 
m
a
n
a
g
e
m
e
n
t
 
t
e
c
h
n
i
q
u
e
s

i
n
 
a
c
c
o
m
m
o
d
a
t
i
n
g
 
t
o
 
n
e
e
d
s
 
o
f
 
i
n
d
i
v
i
d
u
a
l

c
h
i
l
d
r
e
n
.

E
n
c
o
u
r
a
g
e
s
 
s
e
l
f
-
r
e
l
i
a
n
c
e
 
o
f
 
c
h
i
l
d
r
e
n
 
b
y
 
b
a
l
a
n
c
i
n
g
 
s
t
u
d
e
n
t

a
u
t
o
n
o
m
y
 
a
n
d
 
t
e
a
c
h
e
r
 
d
i
r
e
c
t
i
o
n
 
w
i
t
h
i
n

e
a
c
h
 
a
c
t
i
v
i
t
y
 
a
n
d
 
t
h
r
o
u
g
h
o
u
t
 
t
h
e
 
s
c
h
o
o
l
 
d
a
y
.



1
S
t
u
d
e
n
t

2
S
t
u
d
e
n
t

3
S
t
u
d
e
n
t

4
S
t
u
d
e
n
t

S
S
t
u
d
e
n
t

N
A

S
t
u
d
e
n
t

a
s
 
y
e
t

P
r
o
v
i
d
e
s
 
t
h
e
 
a
p
p
r
o
p
r
i
a
t
e
 
a
m
o
u
n
t
 
o
f

h
a
s
 
n
o
t
 
d
e
v
e
l
o
p
e
d
 
t
h
i
s

c
o
m
p
e
t
e
n
c
y
 
a
s
 
v
e
t
;

h
a
s
 
t
a
k
e
n
 
i
n
i
t
i
a
l
 
s
t
e
p
s
 
i
n
 
t
h
i
s

d
i
r
e
c
t
i
o
n
;

s
h
o
w
s
 
g
r
o
w
t
h
 
t
o
w
a
r
d
 
t
h
i
s
 
g
o
a
l
,
 
b
u
t

n
e
e
d
s
 
c
o
n
t
i
n
u
e
d
 
i
r
;
'
r
o
v
e
m
e
n
r
;

h
a
s
 
r
e
a
c
h
e
d
 
a
 
h
i
g
h
 
l
e
v
e
l
 
o
f
c
o
m
e
t
e
n
c
y
 
i
n
 
t
h
i
s
 
a
r
e
a
;

h
a
s
 
r
e
a
c
h
e
d
 
a
n
 
e
x
c
e
p
t
i
o
n
a
l
 
l
e
v
i

o
f
 
c
o
m
p
e
t
e
n
c
y
 
i
n
 
t
h
i
s

a
r
e
a
;

m
a
y
 
h
a
v
e
 
d
e
v
e
l
o
p
e
d
 
c
o
m
p
e
t
e
n
c
y
,

b
u
t
 
h
a
s
 
n
o
t
 
h
a
d
 
t
h
e

c
p
p
a
r
t
u
n
i
t
y

t
o
 
e
v
i
d
e
n
c
e
 
i
t
.

f
r
e
e
d
o
m
 
o
r
 
c
o
n
t
r
o
l
 
n
e
e
d
e
d
 
b
y

t
h
e
 
c
l
a
s
s
 
a
s
 
i
t
s
 
m
o
o
d

s
h
i
f
t
s
.

M
a
i
n
t
a
i
n
s
 
a
p
p
r
o
p
r
i
a
t
e
 
t
i
m
i
n
g
 
a
n
d
 
p
a
c
i
n
g
 
o
f

a
c
t
i
v
i
t
i
e
s
 
t
o
 
f
a
c
i
l
i
t
a
t
e
 
s
m
o
o
t
h
c
l
a
s
s
r
o
o
m
 
o
p
e
r
a
t
i
o
n
.

M
a
i
n
t
a
i
n
s
 
a
 
r
o
o
m
 
a
r
r
a
n
g
e
m
e
n
t
 
a
n
d
 
r
e
a
s
o
n
a
b
l
e

o
r
d
e
r
l
i
n
e
s
s
 
s
o
 
t
h
a
t
 
t
h
e
 
p
h
y
s
i
c
a
l

e
n
v
i
r
o
n
m
e
n
t
 
a
n
d
 
t
h
e

c
l
a
s
s
r
o
o
m
 
i
s
 
s
t
i
m
u
l
a
t
i
n
g
 
a
n
d
 
c
o
n
d
u
c
i
v
e

t
o
 
l
e
a
r
n
i
n
g
.

I
I
.

I
N
T
E
R
P
E
R
S
O
N
A
L
 
R
E
L
A
T
I
O
N
S
H
I
P
S
 
A
N
D
 
A
T
T
I
T
U
D
E
S

T
O
W
A
R
D
 
O
T
H
E
R
S

=
=
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F
o
r
m
s
 
a
n
d
 
m
a
i
n
t
a
i
n
s
 
e
m
p
a
t
h
e
t
i
c
 
a
n
d
 
s
u
p
p
o
r
t
i
v
e

r
e
l
a
t
i
o
n
s
h
i
p
s
 
w
i
t
h
 
c
h
i
l
d
r
e
n
.

R
e
l
a
t
i
o
n
s
h
i
p
s
 
w
i
t
h
 
c
h
i
l
d
r
e
n
 
a
r
e
 
m
u
t
u
a
l
l
y
 
r
e
s
p
e
c
t
f
u
l

a
n
d
 
t
r
u
s
t
i
n
g
.

A
c
c
e
p
t
s
 
i
n
d
i
v
i
d
u
a
l
 
d
i
f
f
e
r
e
n
c
e
s
 
a
n
d
 
n
e
e
d
s
 
i
n
 
c
h
i
l
d
r
e
n
.

M
a
i
n
t
a
i
n
s
 
o
p
e
n
 
a
n
d
 
h
o
n
e
s
t
 
r
e
l
a
t
i
o
n
s
h
i
p
s
 
w
i
t
h
 
s
u
p
e
r
v
i
s
o
r
y

p
e
r
s
o
n
n
e
l
.

A
:
t
i
v
e
l
y
 
p
a
r
t
i
c
i
p
a
t
e
s
 
a
s
 
a
 
c
o
o
p
e
r
a
t
i
n
g
 
m
e
m
b
e
r
 
o
f

a
 
t
e
a
c
h
i
n
g
 
t
e
a
m
.



do.

1
 
s
o
 
S
t
u
d
e
n
t
 
h
a
s
 
n
o
t
 
d
e
v
e
l
o
p
e
d
 
t
h
i
s
 
c
o
m
p
e
t
e
n
c
y
 
a
s
 
y
e
t
:

2
 
=
 
S
t
l
i
d
t
n
t
 
h
a
s
 
t
a
h
_
.
n
 
i
n
i
t
i
a
l
 
n
r
e
p
g
 
i
n
 
!
b
i
g
 
d
i
r
e
c
t
i
o
n
;

3
 
=
 
S
t
u
d
e
n
t
 
s
h
o
w
s
 
g
r
o
w
t
h
 
t
o
w
a
r
d
 
t
h
i
s
 
g
o
a
l
,
 
b
u
t
 
n
e
e
d
s
 
c
o
n
t
i
n
u
e
d
 
i
m
t
r
o
v
e
m
e
n
t
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APPENDIX H

Student Program Evaluation Questionnaires: At the conclusion

of each semester, the studentsevaluated the following five

areas of their program:

The Total Program: their level of preparation at the
conclusion of their program;its contribution to their
preparation; its most and least satisfying aspects;
general comments and suggestions for changing the
program;

The Program Seminars: the instructional methods used by
the course instructors; the applicability and substance
of the courses; the time commitment each of the courses
required;

Program Staff: the teaching styles employed by the course
instructors; the availability and supportiveness of their
advisors; the assistance provided by the program staff;

Practicum Experience: the relative proportion of time
spent in four practicum activities; the overall value of
the practicum to their preparation; specific aspects of the
practicum of greatest and least value;

The cooperating teachers: the student's characterization
of their teaching; the extent to which the cooperating
teachers were models for the students' development as
teachers; the helpfulness of the cooperating teachers
in guiding their development; and specific aspects of their
work with the cooperating teachers which were of
greatest benefit.
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FIELD-BASED TEACHER EDUCATION PROGRAM EVALUATION

The University of Michigan

The purpose of this questionnaire is to determine the value of various aspects
of your teacher training procram. The information will be used in planning, for
future programs and, where applicable, will be considered in determining the
direction of the program next term. Please answer each question as accurately
as possible. Add your own comments where you find that the categories providad
don't adequately express your evaluation of the experience you are having.

1. Row well prepared do you feel to teach at the present time?

poorly
1

prepared

7
very well
prepared

2. How much do you feel your Program has contributed to your present level
of preparation?

1 4 7
ve ve
little much

ry

3. How would you evaluate the instructional methods used in your Program
seminars (exclusive of campus courses). Check the appropriate category:

Class discussion

Lecture

Demonstration

Experience with children

Outside reading assignments

Individual conferences

too about too
much right little

/ I / / / _I

/ I / 1 I /

_I / I / / I

/ I / 1 I I

1 1 I I

Please offer any general evaluative comments you have regarding the
teaching styles instructors used in directing their courses. (In this
section; please restrict your comments to Program seminars only.)
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5. Approxirately how miny hours R weak do you spend in preparation for yol:,r

Prorran courses? Indicate, for each category, if you believe this to be
too much, too. little, or ab,:u1; right:

Approx. Too About Too
Hrs/wk. Much right little

For classroom-related Prep.

responsibilities
4MIN=1111.111.1...1.

For methods courses (Pro-
gram courses only)

0.4011...4.1.00111

1 4 7
/ / / / / /

1 4 7
/ / / / / /

i 14 7
For theory courses I / / / / /

6. Indicate the approximate percent (5) of time you have spent at each of
the following activities in your practicun.

Observing children and
teaching methods

Tutoring one child at a time

Teaching small groups
of children

First
several
weeks Mid-term

S1 1
Other (clerical tasks, play-

5ground supervision, etc.)

TOTALS 100 5

im.pelmmmI

100 5

Last
several
weeks

S

no
7. On the whole, how valuable is the practicum to your development of

teacher competencies?

Not valuable / / / / / I Very valuable

8. Comment specifically on the aspects of your practical work with children
in classrooms which have been of greatest and least value.

9. How do you characterize your cooperating teacher as a teacher of children?

outstanding very good good fair poor
teacher teacher teacher teazher teacher



10. To what extent is your cooperating teacher a model for you in terms of:

-41-

His/her general teaching 1 4 7
style/method Not at all / / / / / Extenzively

His/her relationships with
children Not at all / / / / / Extensively

Comments:

11. How helpful is your cooperating teacher in guiding your development a.,
a teacher?

Extremely
helpful

Very
helpful

Fairly
Helpful helpful

Not very
helpful

12. Indinate specific aspects of your cooperating teacher's supervision
that you found most and least helpful.

13. Are your Program advisors available when you need them?

Always
available

14. How supportive are

Of your personal de

Of your individual
and needs?

Usually
available

Hard to
locate

your Itszam advisors?

velopment:

interests

Of your teaching style

Unavailable

1 4
Unsupportive / / a / / /Very

supportive

1 '4
Unsupportive / / /

1 4

Unsupportive I f / I

7
/ /Very
supportive

7

/ /Very

supportive
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15. How useful are the Proc,ram staff in providing assistance to you as you
develop and exe.nite tea,:ning rezponsibili:ies: ;We refer here
assistance such as sucvestiorx of method, materials, processes, mechanisms
of classroom organization, dizzipline, etc.)

Extremely Very Fairly Not very
helpful helpful Helpful helpful helpful

Comments:

16. List three aspects of the program which you find most satisfying:

17. List three aspects of the program you found least satisfying:

18. Please feel free to add any further comments and suggestions regarding
Pthanges and improvements in the program you would like to see. For
example, are there important areas you think were inadequately explored?
Was there too much or too little flexibility? Was time well spent? etc.

THANK YOU FOR TAKING TIME TO COMPLETE THIS QUESTIONNAIRE:
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APPENDIX I

INTERVIEW FORT (FOR COOPERATING TEACHERS)

Since the students spend the largest proportion of their

time with the cooperating teachers in the classroom, and since

that is where their training manifests itself, no evaluation

of the effectiveness of a program could be complete without

the inclusion of the teachers' perceptions. Therefore, two

members of the program staff individually interviewed each

of the twenty cooperating teachers following the termination

of the program. The teachers responded to thirty-two questions

grouped around the following four areas:

The Total Procram: relative differences between the
current program and prior programs in which the teacher
had participated; its impact on the school; comparative
program strengths and weaknesses;

The Student Teachers: the competence of the students in
three domains; the adequacy of the stuaents' communication
and interaction with the cooperating teachers; the usefulness
of the methods used to evaluate each student's progress;

The Program Staff: the level of communication between the
program and the school staff; the availability and
helpfulness of the program sta..f;

The Ex erimental Procedures of the Field -Based Proaram:
the effects of centering the academic courses in the
host school rather than the university, and of having a
front line" profesEional teach one of the courses; the
placement procedures utilized in the assignment of students
to classrooms; and prefe;:ences as to the duration of time
each student should be placed in one setting.
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COOPERATING TEACHER EVALUATION INTERVIEW

Evaluation of "Teaching As Psychological Process"

Introductory remarks:

We consider the teacher in the field a critical
component of our training program. Thus, we highly
value your comments, ideas and criticisms of our work.
In your responses to the following cr,;estions we en-
courage you to respond as candidly as possible. We
are particularly interested in capturing your ideas,
your criticisms, and your observations about the
strengths and weaknesses of the work we have done
through the past year.

We thank you for your time!

Teacher's name

School

Date

WININIm.11010
Grade level



1. Have you ever worked with student teachers from other programs before?

yes no

la. Do you see this teacher training proeram as being different from the
usual trainine, i.roeram?

yes

lb. If so, hate?

(Open response)

no somewhat

- 4 6-

25. At the conclusion of the semester did your student teacher demonstrate
a thorough knowledge of curriculum and of teaching methodologies?

First semester: always frequently sometimes rarely never

Second semester: always frequently sometimes rarely never

2b. Was his or her demonstrated knowledge of teaching skills

First sem: more than

Second sem: more than

about the same as

about the same as

others students with whom yc'u have worked?

or less than

or less than

3a. Did your student teacher demonstrate an attitude of self-awareness at
the conclusion of the semester?

First sem: always frequently sometimes rarely never

Second sem: always frequently sometimes rarely never

3b. Was this behavior

First sem: more than about the same as or less than

Second sem: more than about the same as or less than

other students with whom you have worked?

4a. During the term, did the student demonstrate self-direction (initiative)
in his or her teaching?

First sem:

Second sem:

always frequently sometimes rarely never

always frequently sometimes rarely never

1b. Was this behavior

First sem: more than about the same as or less than
Secoud sem: more than about the same as or less than

other students with whom you have worked?
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CornunicatIn: The problem of establishinT a relationship between the uni-
versity and th,? field syiff has always been a difficult one. One of the
purposes of this prs7ram was to develop a more reciprocal relationship. The
following questions fo,:..L.1 on the 4uality of inter-communication.

1. Were there gaps In communication between you and the program staff that
we should consider in our planning for next year?

Yes To some extent Not many No
Would you care to comment specifically? (Open response)

2. Do you think it was beneficial to hold the student's education courses
at the school rather than at the University?

Yes
In what way?

Somewhat No difference

3. Was the university supervisor (Ellen) sufficiently available to you?

Always Most of the time Available enough Not as available
as I would have preferred

. One of our program courses was taught by one or your fellow teachers.
What did you believe to be the advantages ana/or disadvantages of having
the teaching methods course taught by a teacher in your school?

5. Do you feel that this policy ought to be continued?

Yes No Indifferent

6. Was communication between the program staff and the Ebervhite staff
facilitated by having a fellow teacher participate in the program?

Yes No Don't Know

(If it did) How was it facilitated?

(If it didn't) Do you have any feelings about why this is so?
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1. Was level of communication 1etween you and your student teacher

Excellent Go,pd Adequate Inadequate

2. Would you have wanted it to be different in any way? (Please be specific.)

3. As part of the training process, the students completed a series of psycho-
logical scales and throughout the year wrote goals for per!..,onal and professiz.-n-
al growth.

a. Did your student discuss the results of the psychological
scales with you?

First sem: Yes No Didn't mention them

Second sem: Yes No Didn't mention them

b. Did the student share his goals with you?

First sem: Yes No Didn't mention them

Second sem: Yes ao Didn't mention them

c. Did you feel that either of the above facilitated the student's
deNlopment?

Yes the scales did Yes the goals did Both Neither

No opinion

4. Did you and your student teacher have sufficient time for:

a. Daily planning: Always Most of Rarely Never
the time

b. Weekly planning: Always Most of Rarely Never
the time

c. Daily evaluation of
student's teaching Always Most of Rarely Never

the time

d. Weekly evaluation
of student's teaching Always Most of Rarely Never

the time
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5. If the time w s too limited, what was the source of the limitation?

your time student's lack lack of difficult maintaining
constraints of time interest such communication

Placing student.° in clazr,rooms:

1. Were you satisfied with procedures for assigning the students to
classrooms at the beginning of each semester?

Yes Somewhat satisfied Dissrtisfied

(If not satisfied) Why not?

2. What (if any) specific changes would you suggest in the assignment
procedures?

3. What are the pros and cons of assigning a student to your class for
a full year?

a single semester?

4a. Our staff interviewed each student quite extensively prior to accept-
ing him or her into the program. Would you like to have been involved
with the interview process?

Yes

b. If so, how?

No Other:

c. One of the difficulties with an extensive interview prior to accept-
ing students into the program is that they often take a great deal of
time. How much time, if any, do you believe you would have to spend
on interviewing plosuective students?
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COOPERA=G TEACH1VS EVALUAT:CN OF OGRAM # 6

Dear Colleague:

We believe the "front line" professionals are the real trainers of future
educators. Consequently, we value your honest appraisal of our training
procedures. This questionnaire is provided so that you may anonymously
and candidly express your views about our program.

We deeply appreciate your continuing interest and support.

Program #6 Staff

I. Evaluating the progress of student teachers

1. How useful was the competency based evaluation form for focusing
upon specific strengths and weaknesses of a student's performance
as a teacher?

very useful somewhat useful not very useful other:

2. Are there specific changes that you would want to suggest to make
the evaluation of a student's progress throughout the year more mean-
ingful? We will try o incorporate your comments into our planning
for next year.

J on*

II. Evaluation of the pro7ram's University staff

1. How adequate was the communication between yourself and members
of the program staff:

with Bill Morse: very adequate adequate inadequate

with Ellen Pechman: very adequate adequate inadequate

with Franci Jacobson:very adequate adequate inadequate

Comments:
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2. The University student teaching supervisor, Ellen Pechman, worked very
closely and indivilully with each student in the program. Did you fin
her work with your student teacher to be

Extremely Very helpful Somewhat Of neutral Unhelpful
helpful helpful value

Comments:

3. Did you feel that vou had sufficient opportunity to discuss your
student and his or her progress in teaching with the University supervisor?

Always Most of Sometimes Rarely Never
the time

Comments:

4. a. How useful to you were the two sessions our staff held at the
University with you and with your fellow teachers?

Extremely Very Useful Somewhat useful Of little use
useful

b. Specifically, what did you consider to be the strengths and
weaknesses of those sessions?

Strengths:

Weaknesses:

5. In the future, would you like to see

more

such sessions?

the same number fewer

How might we change them to facilitate your work with the program
students?
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III. Advant: cf a
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, 4:1 ,

1. Indicate what ycu believe to be some of the strengths of a field-
based teacher training program such as this one.

1.

2.

3.

4.

2. Indicate what you believe to be some of its weaknesses.

1.

2.

3.

4.

3. Did you feel that the presence of so many outside people in the
school for so intensive a time period had any distinct affects on
the atmosphere in the school, either positive or negative?

Please comment specifically.

If there are any final remarks you wish to make about the program,
its staff or students, we welcome them.

THANK YOU FOR TAKING TIME TO COMPLETE THIS QUESTIONNAIRE!
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APPENDIX K

FEEDBACK MATERIALS FCR AN INDIVIDUAL STUDENT (1973-74)

The students' personal development and ability to use the self-as-

instrument (Combs, 1974) were among the program's major goals. To facili-

tate the maximization of this goal, a series of psychological, attitudinal,

and teaching-related scales was administered to the students. Individual-

ized summar4es and interpretations of the scores were returned to each

student for his/her consideration.

Turing the 1973-74 program, each student received a graphical repre-

sentation of the percentile values of the scores as compared with a norm-

ative population, accompanied by a verbal explanation of the meanings of

each score.
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SUYNATZY: 'ne followin7 report is a surzary of your ratin7e nnlrespozeoes en %he scalee. it is therefore a report of hew tnescalee reted 7cu on each of the variables, and is not neceeeerilyconsistent with your oelf-retinc. Ccmpare your self-re2:rewith this report for the most meaninGful interpretations.

soneiSte,1Peirent:
Your tea citing enxiaty eevei is higher than that of the averagebeginning -ere-service teacher. You show some concern with ycurability to keep a class under control as well as to keep thestudents' interest. '_'au also indicate uncertainty about decidinghow to present info=aticn to a class and how to use tests asan indicat:Ion of your teachin effectiveness. You frequenelyare less happy teaching than you thouGht you'd be, but feel thatyou can be a good teacher.
Your moderate level of self-esteem indicates that you generallytend to yourself, have confidence in yourself, feel you are aperson of 7clue and worth, and act accordingly. in addition,you show a moderate capacity for openness and self-criticism.In terms of your teaching style, you tend to place a hicherpriority an the social and emotional development of your pupilsthan on their cognitive development. For example, you indicetethat the instructional process should be or7anized around thestudents' interests and needs rather than around the lozical sequenceof skills within a subject. In addition, you feel that studentsshould actively parparticipate in the planning of lessons.
You have no strcng feeling=s about the integrative nature oflearning e : :perienoes, althouGh you feel that the areas to to learnedshould be inter-related. You tend to emphasize teacher direezienmore than student autcnomy. You favor the well established routineswithin a classroom as well as the setting of standard or censieeeneexpectations for your pupils frcm day to day. However, you dofeel that cupils should be riven the opportunity to exercise tee .rown initiative when aopropriate. Your response to the emctienaldisencaGement items was neutral. However, you displayed relativelystrong favorable views toward the consideration of student vie.e7cint.You feel that the ability to empathize and establish rappere withyour students as well as the ability to create a climate of.emtional supportiveness greatly enhances your teaching effectiveness.

Inter/nrscral Relatienshins:
You have a mcaerazeey positive view about the basic nature ofpeople. You view them as being; basically honest, reliable, snd. trustworthy. You feel that people can reneraily understand andcontrol ti:.eir own behavior, ;.l though at times they are readilyinfluenced by the majority sentiment. In addition, you feelthat people often show concern and sympathy for one anot:ler.You view people as beine: relatively complex, but feel that it ispossible to understand then, if one is riven enough. ti "".e to do s-,Your relatienzhips .eieh children are satizfacterallyhowever, you perceive your relationships to be more saziefe:e:in individual interactions than in croup interactions. You feelleast competent in your ability to manage group behavior.
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BEST
tort witOst.f.

TencM r F1 7-
The Se:113:....a :Jifferential assessed your attitudes toward

teachin[71 emotienally dicturbed children, and ce:f.Two separate scores :ere derived for each of the four sti7.uluzwords: the evaluative score, or the basic positiveness of ,:ourattitudes toward each of the words, and the potency score, or the
power that :vu attrib,ute to each of the words (refer to the Graphon the fol1L.wir.: pare).

Your attitxdos toward teaching are moderately positive, butyou do not porceil:e teachin7 as being a strong profession.Your attitutios toward children are relatively lcw, al thou- yousee them as 1:ein7 moderately stronF as individuals. In con7ariscn,your attitur:cs toward emotionally disturbed children are mcdert:tel-positive, and you perceive them to be moderately strong;
Your attitu(ics toward yourself are relatively lcw, in contras:to that reported earlier concernins your self concept rating.However, you perceive yourself as being moderately strong as an
individual.

In terms of your teaching competency development, you perceiveyourself as satisfactory progress in the teachinc' proceoaand related prz,fessional conpetency areas, but rated yourselflower on thc pupil growth area. You noted that your ratinTsvaried on t1,c scale, as you rated yourself according to where
you presentl :c az.e on some competencies, but on others, ratedaccordin7 to where you would like to be. In terms of your
methodoloz7ic..11 case, you prefer discovery techniques and the
structured claesroom, but neither prefer individualized or Troupinstruction ,ver the other. As reported earlier, you placehigher prior on a pupil's affective development than on hiscognitive development.

In characterizing your teaching Style, you note that you like
structure, r:.eaictability, and discipline. You also want to
develop indelfar.cence, respect, and sensitivity to others in yourstudents. In terms of its effectiveness, you indicate thatyou seem to _'lace too much of an emphasis on discipline for yourown comfort.
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APPENDIX L

FEEDBACK :IATERIALS FR AN INDIVIDUAL ST'MENT (1974-75)

The "eedback process for the psychological scales was revised during

the 1974-75 year. Numerical values of the raw scores, possible range of

scores, group means and standard deviations, percentiles based on norms,

and self-rating values replaced the previous year's graphs so that more

sophisticated comparisons and interpretations could be made by the students.

In addition, a document containing definitions of each variable, instru-

ment and norming information, as well as possible interpretations of

extreme scores were distributed to each student.
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Scores on a series of factors related to your teaching skill
development will be determined from the Competency Rating
Scale, which will be administered at later date.
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I
M
 
y
o
u

t
c
 
i
:
:
t
e
:
-
i
t
t
e
 
t
h
e

,
7
1
1
-
,
n
r
,
-
)
o
m

m
,
i
n
i
n
g
f
u
l

t
h
e

.
:
:
.
2
1
c
4
-
1
 
o
f
 
l
e
a
r
n
i
n
g

!
y
r
.
%
!
 
t
h
e
 
c
o
n
f
i
n
e
s

,
:
l
a
s
n
r
a
o
m
.

T
e
a
c
h
i
n
g
 
S
t
y
l
e
 
Q
u
e
s
t
i
o
n
n
=
e
7
-
-
-

n
o
r
m
 
g
r
o
u
p
:

3
4
 
u
n
d
e
r
g
r
a
d
u
a
t
e

s
t
u
d
e
n
t
 
t
e
a
c
h
e
r
s
 
a
t
 
t
h
e

U
n
i
v
e
r
s
i
t
y
 
o
f
 
M
i
c
h
i
g
a
n
 
i
n

r
e
g
u
l
a
r
 
o
r
 
s
p
e
c
i
a
l
 
e
d
u
c
a
t
i
o
n
.

x
 
=
 
1
5
.
5
,
 
s
d
 
=
 
7
.
0

N
E
R
I
P
E
T
A
T
I
O
N
 
O
F
 
S
C
O
R
E
S

h
e
 
e
v
a
l
u
a
t
i
v
e
 
r
a
t
i
n
g
 
r
e
f
e
r
s
 
t
o
 
t
h
e
 
p
o
s
i
t
i
v
e
n
e
s
s
 
o
f
 
y
o
u
r

a
t
t
i
t
u
d
e
s
 
t
o
w
a
r
d
 
t
e
a
c
h
i
n
g
,
 
a
n
d
 
p
o
t
e
n
c
y
 
r
e
f
e
r

C
o

s
t
r
e
n
g
t
h

o
u
 
a
t
t
r
i
b
u
t
e
 
t
o
 
t
e
a
c
h
i
n
g
.

A
 
l
o
w
 
e
v
a
l
u
a
t
i
v
e
 
r
a
t
i
n
g
 
c
o
m
b
i
n
e
d

i
t
h
 
a
 
h
i
g
h
 
p
o
t
e
n
c
y
 
r
a
t
i
n
g
,
 
f
o
r
 
e
x
a
m
p
l
e
,
 
w
o
u
l
d
 
i
n
d
i
c
a
t
e
 
a
n

n
f
a
v
o
r
a
b
l
e
 
a
t
t
i
t
u
d
e
 
t
o
w
a
r
d
s
 
t
e
a
c
h
i
n
g
,
 
b
u
t
 
w
o
u
l
d
 
a
l
s
o

n
d
i
c
a
t
e
 
t
h
a
t
 
t
e
a
c
h
i
n
g
 
w
a
s
 
a
 
p
o
w
e
r
f
u
l
 
p
r
o
f
e
s
s
i
o
n
.

_
r
s
o
n
s
 
s
c
o
r
i
n
g
 
h
i
g
h
 
a
n
d
 
p
o
s
i
t
i
v
e
l
y
 
o
n

t
h
i
s

a
c
t
o
r
 
b
e
l
i
e
v
e

t
h
a
t
 
t
h
e
 
c
o
n
t
e
n
t
 
o
f
 
a
 
l
e
s
s
o
n
 
s
h
o
u
l
d
 
b
e
 
i
n
t
e
r
r
e
l
a
t
e
d
 
t
o

t
h
e
n
 
a
r
e
a
s
 
o
f
 
k
n
o
w
l
e
d
g
e
 
a
n
d
 
i
n
t
e
g
r
a
t
e
d
 
w
i
t
h
 
b
r
o
a
d
e
r
 
l
i
f
e

r
o
b
l
e
m
s
 
a
n
d
 
e
x
p
e
r
i
e
n
c
e
s
 
o
f
 
t
h
e
 
s
t
u
d
e
n
t
s
 
a
s
 
w
e
l
l
 
a
s
 
w
i
t
h

t
h
e
 
o
v
e
r
a
l
l
 
g
o
a
l
s
 
o
f
 
e
d
u
c
a
t
i
o
n
.

T
h
o
s
e
 
w
i
t
h
 
l
o
w
 
s
c
o
r
e
s
 
p
l
a
c
e

e
l
a
t
i
v
e
l
y
 
l
e
s
s
 
e
m
p
h
a
s
i
s
 
o
n
 
s
u
c
h
 
c
u
r
r
i
c
u
l
u
m
 
i
n
t
e
g
r
a
t
i
o
n
.

o
f
 
e
m
p
a
t
h
y

t
h
?
.
 
i
;
:
-
.
p
o
r
t
a
n
c
e

t
(
-
a
c
h
e
r
'
s
 
a
b
i
l
i
t
y

t
o
 
t
e
 
t
h
e
 
c
h
i
l
d
'
s

;
,
e
r
s
p
e
c
t
i
v
e
 
a
n
d
 
g
i
v
e

w
a
r
m
t
h
 
a
n
d
 
s
u
p
p
o
r
t

w
h
e
n
 
n
e
e
d
e
d
.

r
e
a
c
h
i
n
g
 
S
t
y
l
e
 
Q
u
e
s
t
i
o
n
n
a
i
r
e
.

f
o
r
m
 
g
r
o
u
p
:

3
4
 
u
n
d
e
r
g
r
a
d
u
a
t
e

:
s
t
u
d
e
n
t
 
t
e
a
c
h
e
r
s
 
a
t
 
t
h
e

J
n
i
v
e
r
s
i
t
y
 
o
f
 
M
i
c
h
i
g
a
n
 
i
n

r
e
g
u
l
a
r
 
o
r
 
s
p
e
c
i
a
l
 
e
d
u
c
a
t
i
o
n
.

x
 
=
 
1
2
.
4
,
 
s
d
 
=
 
5
.
4

h
i
g
h
 
p
o
s
i
t
i
v
e
 
r
a
t
i
n
g
 
i
n
d
i
c
a
t
e
s
 
t
h
a
t
 
a
 
t
e
a
c
h
e
r
 
c
a
n
n
o
t
 
b
e

s
u
c
c
e
s
s
f
u
l
 
u
n
l
e
s
s
 
h
e
/
s
h
:
 
i
s
 
a
b
l
e
 
t
o
 
b
e
 
e
m
p
a
t
h
e
t
i
c
,
 
g
e
n
e
r
a
t
i
n
g

a
 
w
a
r
m
 
a
n
d
 
e
m
o
t
i
o
n
a
l
l
y
 
s
u
p
p
o
r
t
i
v
e

e
n
v
i
r
o
n
m
e
n
t
 
e
s
p
e
c
i
a
l
l
y
 
f
o
r

u
p
i
l
s
 
w
h
o
 
a
r
e
 
d
i
s
r
u
p
t
i
v
e
 
a
n
d
 
d
i
f
f
i
c
u
l
t
 
t
o
 
u
n
d
e
r
s
t
a
n
d
.
.

A
.

e
g
a
t
i
v
e
 
s
c
o
r
e
 
p
l
a
c
e
s
 
l
e
s
s
 
i
m
p
o
r
t
a
n
c
e
 
o
n
 
t
h
e
 
t
e
a
c
h
e
r
'
s
 
r
a
p
p
o
r
t

a
n
d
 
a
b
i
l
i
t
y
 
t
o
 
t
a
k
e
 
t
h
e
 
c
h
i
l
d
'
s
 
p
e
r
s
p
e
c
t
i
v
e
.



IP
.

i
D

E
SIN

IT
IO

S

!
'
 
s

0
1

f
.
 
'
t
S
6

L
A
r
%
J
f
"
:
t
i
,
a
1
 
s
k
i
l
l
s
,

v
s
i
n
e
i
s
l
e
s
,
 
a
n
d
 
d
i
s
c
i
p
l
i
n
e
s

o
f
 
t
h
o
s
s
h
t
;
 
e
r
p
h
a
s
i
s
 
o
n

c
o
:
;
r
:
;
e
 
c
o
n
t
e
n
t
 
a
n
d

c
o
g
n
i
-

t
i
e
 
a
s
p
e
c
t
s
 
o
f
 
l
e
a
r
n
i
n
g
.

I
N
S
P
!
I
M
E
N
T
 
A
N
D
 
N
O
R
M
S

T
e
a
c
h
i
n
g
 
S
t
y
l
e
 
Q
u
e
s
t
i
o
n
n
a
i
r
e
.

n
o
r
m
 
g
r
o
u
p
:

3
4
 
u
n
d
e
r
g
r
a
d
u
a
t
e

s
t
u
d
e
n
t
 
t
e
a
c
h
e
r
s
 
a
t
 
t
h
e

U
n
i
v
e
r
s
i
t
y
 
o
f
 
M
i
c
h
i
g
a
n

i
n
 
r
e
g
u
l
a
r
 
o
r
 
s
p
e
c
i
a
l

e
d
u
c
a
t
i
o
n
.

x
 
=
 
-
7
.
3
,
 
s
d
 
=
 
8
.
2

1
U
S
E
P
P
P
U
T
A
T
I
O
N
 
O
F
 
S
C
O
R
N

I
n
d
i
v
i
d
u
a
l
s
 
w
h
o
 
s
c
o
r
e
 
h
i
g
h
 
o
n
 
t
h
i
s
 
f
a
c
t
o
r
 
p
l
a
c
e
 
i

h
p
l
y
y

e
m
p
h
a
s
i
s
 
o
n
 
t
h
e
 
c
o
g
n
i
t
i
v
e
 
f
u
n
c
t
i
o
n
s
 
o
f
 
s
c
h
o
o
l
s
,

w
h
e
r
e

t
h
e
y
 
c
o
n
c
e
i
v
e
 
o
f
 
l
e
a
r
n
i
n
g
 
a
s
 
d
 
m
a
s
t
e
r
y

o
f
 
s
u
b
j
e
c
t
 
m
a
t
t
e
r

a
n
d
 
s
k
i
l
l
s
.

L
o
w
e
r
 
s
c
o
r
e
s
 
i
n
d
i
c
a
t
e
 
l
e
s
s
 
o
f
 
a
n

e
i
z
i
;
h
a
s
i
s
 
o
n

c
o
u
r
s
e
 
c
o
n
t
e
n
t
 
a
n
d
 
s
t
r
u
c
t
u
r
e
s

o
f
 
t
h
e
 
f
i
e
l
d
s
 
o
f
 
k
n
o
w
l
e
d
g
e
.

vet )1,r:11 tit :
,
!
;
2
'
i
s
i
.
;
 
o
n
 
a
 
p
u
p
i
l
'
s

s
,
.
:
L
I
,
A
1
 
a
n
d
 
e
m
o
t
i
o
n
a
l

d
e
v
e
l
o
p
m
e
n
t
;
 
t
h
e
 
o
r
g
a
n
i
-

z
a
t
i
o
n
 
o
f
 
t
h
e
 
i
n
s
t
r
u
c
-

t
i
o
n
i
1
 
p
r
o
c
e
s
s
 
a
r
o
u
n
d

s
t
u
d
e
n
t
 
i
n
t
e
r
e
s
t
s
 
a
n
d

n
e
e
d
s
.

-
.

T
e
a
c
h
i
n
g
 
S
t
y
l
e
 
Q
u
e
s
t
i
o
n
n
a
i
r
e
.

n
o
r
m
 
g
r
o
u
p
:

3
4
 
u
n
d
e
r
g
r
a
d
u
a
t
e

s
t
u
d
e
n
t
 
t
e
a
c
h
e
r
s
 
a
t
 
t
h
e

U
n
i
v
e
r
s
i
t
y
 
o
f
 
M
i
c
h
i
g
a
n

i
n
 
r
e
g
u
l
a
r
 
o
r
 
s
p
e
c
i
a
l

e
d
u
c
a
t
i
o
n
.

x
 
=
 
2
5
.
0
,
 
s
d
 
=
 
9
.
5

'
A

.
v
,

_

t
r
.

w
h
i
c
h
 
y
o
u
r

i
s
I
s
i
l
s
 
w
i
l
l
 
l
i
e
 
f
r
e
e
 
f
r
o
m

,
_
:
i
f
e
c
t
i
o
n
 
i
n

e
x
e
r
s
i
s
i
n
s
 
c
o
n
t
r
o
l
 
o
v
e
r

r
J
i
e
 
,
:
l
a
s
s
r
o
o
 
l
e
a
r
n
i
n
g

p
r
c
e
s
s
;
 
n
o
w
 
m
u
c
h
 
t
h
e

p
u
p
i
l
s
 
w
i
l
l
 
b
e
 
d
i
r
e
c
t
i
n
g

t
h
e
i
r
 
o
n
 
l
e
a
n
i
n
g
.

T
e
a
c
h
i
n
g
 
S
t
y
l
e
 
Q
u
e
s
t
i
o
n
n
a
i
r
e
.

n
o
r
m
 
g
r
o
u
p
:

3
4
 
u
n
d
e
r
g
r
a
d
u
a
t
e

s
t
u
d
e
n
t
 
t
e
a
c
h
e
r
s
 
a
t
 
t
h
e

U
n
i
v
e
r
s
i
t
y
 
o
f
 
M
i
c
h
i
g
a
n
 
i
n

r
e
g
u
l
a
r
 
o
r
 
s
p
e
c
i
a
l
 
e
d
u
c
a
t
i
o
n
.

x
s
d
 
=

P
e
r
s
o
n
s
 
s
c
o
r
i
n
g
 
h
i
g
h
 
i
n
 
t
h
e
 
p
o
s
i
t
i
v
e
 
d
i
r
e
c
t
i
o
n
 
o
.
i
 
t
h
i
s

f
a
c
t
o
r
 
p
l
a
c
e
 
a
 
s
t
r
o
n
g
 
e
m
p
h
a
s
i
s
 
o
n
 
t
h
e
 
s
o
c
i
a
l
 
a
n
d
 
e
m
o
t
i
o
n
a
l

s
e
c
u
r
i
t
y
 
a
n
d
 
d
e
v
e
l
o
p
m
e
n
t
 
o
f
 
t
h
e
i
r
 
p
u
p
i
l
s
,
 
v
i
e
w
i
n
g
 
i
t
 
a
s
 
o
n
e
 
o

t
h
e
 
m
o
s
t
 
i
m
p
o
r
t
a
n
t
 
f
u
n
c
t
i
o
n
s
 
o
f
 
t
h
e
 
s
c
h
o
o
l
.

I
n
 
a
d
d
i
t
i
o
n
,

t
h
e
y
 
s
t
r
e
s
s
 
t
h
e
 
i
m
p
o
r
t
a
n
c
e
 
o
f
 
o
r
g
a
n
i
z
i
n
g
 
s
c
h
o
o
l
 
a
c
t
i
v
i
t
i
e
s

a
r
o
u
n
d
 
t
h
e
 
i
n
d
i
v
i
d
u
a
l
 
i
n
t
e
r
e
s
t
s
 
a
n
d
 
n
e
e
d
s
 
o
f
 
t
h
e
i
r
 
p
u
p
i
l
s

a
n
d
 
e
n
c
o
u
r
a
g
e
 
p
u
p
i
l
 
p
a
r
t
i
c
i
p
a
t
i
o
n
 
i
n
 
p
l
a
n
n
i
n
g
 
t
h
e

c
u
r
r
i
c
u
l
u
m
.

N
e
g
a
t
i
v
e
 
s
c
o
r
e
s
 
i
n
d
i
c
a
t
e
 
l
e
s
s
 
e
m
p
h
a
s
i
s
 
o
n
 
t
h
e
 
s
o
c
i
a
l
 
a
n
d

e
m
o
t
i
o
n
a
l
 
d
i
m
e
n
s
i
o
n
 
o
f
 
a
 
p
u
p
i
l
'
s
 
d
e
v
e
l
o
p
m
e
n
t
.

I
n
 
t
h
e
 
b
e
l
i
e
f
 
t
h
a
t
 
c
h
i
l
d
r
e
n
 
n
e
e
d
 
c
o
n
s
i
s
t
e
n
t
 
a
n
d
 
f
i
r
m
 
s
u
p
e
r
s
 
i
s

a
n
d
 
d
i
s
c
i
p
l
i
n
e
,
 
p
e
r
s
o
n
s
 
s
c
o
r
i
n
g
 
h
i
g
h
 
o
n
 
t
h
i
s
 
f
a
c
t
o
r
 
f
e
e
l
 
t
a
t

t
e
a
c
h
e
r
s
 
n
e
e
d
 
t
o
 
f
o
l
l
o
w
 
w
e
l
l
-
e
s
t
a
b
l
i
s
h
e
d
 
r
o
u
t
i
n
e
s
 
a
n
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
i
r
 
c
o
n
t
r
o
l
 
o
v
e
r
 
t
h
e
 
c
l
a
s
s
r
o
o
m
 
l
e
a
r
n
i
n
g
 
s
i
t
.
:
a
t
i

A
t
 
t
h
e
 
o
t
h
e
r
 
e
x
t
r
e
m
e
,
 
p
e
r
s
o
n
s
 
w
i
t
h
 
l
o
w
 
s
c
o
r
e
s
 
f
e
e
l
 
t
h
a
t
 
c
h
i
t
d

s
h
o
u
l
d
 
b
e
 
a
l
l
o
w
e
d
 
f
r
e
e
d
o
m
 
i
n
 
t
h
e
 
c
l
a
s
s
r
o
o
m
 
n
o
t
 
o
n
l
y
 
t
o
 
d
i
r
e
:
:
t

t
h
e
i
r
 
o
w
n
 
l
e
a
r
n
i
n
g
,
 
b
u
t
 
a
l
s
o
 
t
o
 
g
a
i
n
 
p
e
r
s
o
n
a
l
 
r
e
s
p
o
n
s
i
b
i
l
!
.
.
1
7

f
o
r
 
t
h
e
i
r
 
o
w
n
 
a
c
t
i
o
n
s
,



I
N
i
i
d
i
-
T
P
S
O
N
A
L
 
R
E
L
A
T
I
O
N
S
H
I
P
S
 
A
N
D
 
A
T
T
I
T
U
D
E
S
 
N
W
A
F
D
 
C
T
I
M
R
S

:
I
T
I
N
i
T
T
O
1

.
!
,
 
-
L
%
.
1
t
 
!

h
.
;
;
%
-
i
n

p
l
-

y
c
p
,
r
 
p
e
r
c
e
p
t
i
o
n

e
)
!

i
n
t
e
r
p
e
r
c
:
o
n
a
l

,
:
;
-
r
t
s
 
o
f
 
L
u
m
i
n
 
n
a
t
u
r
e
;

:
,
1
0
-
t
h
.
i
!
r
 
p
e
o
p
l
e
 
a
r
e

t
r
u
s
t
w
o
r
t
h
y
,
 
a
l
t
r
u
i
s
t
i
c
,

i
n
d
e
T
c
n
d
e
n
t
 
f
r
o
m
 
o
n
e

a
n
o
t
h
e
r
,
 
a
n
d
 
a
b
l
e
 
t
o

u
n
d
.
.
:
r
s
t
a
n
d
 
a
n
d
 
c
o
n
t
r
o
l

u
w
n
 
b
A
l
a
v
i
o
r
 
a
n
d

d
l
s
t
i
n
y
;
 
t
h
e
 
f
a
v
o
r
a
b
l
e
-

n
t
t
s
s
 
p
f
 
y
o
u
r
 
e
x
p
e
c
t
a
t
i
o
n
s

f
o
r
 
t
h
,
A
r
 
b
e
h
a
v
i
o
r
.

ftt

I
N
S
T
R
U
M
E
N
T
 
A
N
D
 
N
O
R
M
S

P
h
i
l
o
s
o
p
h
y
 
o
f
 
H
u
m
a
n
 
N
a
t
u
r
e
.

n
o
r
m
 
g
r
o
u
p
:

1
0
7
2
 
u
n
d
e
r
g
r
a
d
u
a
t
e
s

a
t
 
1
2
 
r
e
p
r
e
s
e
n
t
a
t
i
v
e
 
c
o
l
l
e
g
e
s

a
n
d
 
u
n
i
v
e
r
s
i
t
i
e
s
.

x
 
=
 
4
.
9
8
,
 
s
d
 
=
 
3
7
.
1
6

I
N
T
E
R
P
R
E
T
A
T
I
O
N
 
O
F
 
S
U
,
R
E
S

H
i
g
h
 
s
c
o
r
e
s
 
u
n
 
t
h
e
 
o
v
e
r
a
l
l
 
a
t
t
i
t
u
d
e

t
o
w
a
r
d
 
h
u
m
a
n
 
n
a
t
u
r
e

d
e
m
o
n
s
t
r
a
t
e
 
a
 
f
a
v
o
r
a
b
l
e
 
b
e
l
i
e
f
 
t
h
a
t

p
e
o
p
l
e
 
w
i
l
l
 
a
c
t

i
n
 
a
 
t
r
u
s
t
w
o
r
t
h
y

m
a
n
n
e
r
,
 
w
i
l
l
 
a
i
d
 
o
t
h
e
r
s
 
w
h
e
n

h
e
l
p
 
i
s

r
e
q
u
e
s
t
e
d
,
 
w
i
l
l
 
b
e
 
a
b
l
e
 
t
o
 
m
a
i
n
t
a
i
n

i
n
d
e
p
e
n
d
e
n
c
e
 
f
r
o
m

t
h
e
 
l
e
s
s
 
p
o
s
i
t
i
v
e
 
i
n
f
l
u
e
n
c
e
s
 
i
n
 
t
h
e

e
n
v
i
r
o
n
m
e
n
t
,
 
a
n
d

w
i
l
l
 
e
x
e
r
t
 
c
o
n
t
r
o
l

o
v
e
r
 
t
h
e
 
e
n
v
i
r
o
n
m
e
n
t
 
t
o
 
i
n
f
l
u
e
n
c
e

t
h
e
i
r
 
o
w
n
 
d
e
s
t
i
n
y
 
i
n

a
 
p
o
s
i
t
i
v
e
 
w
a
y
.

A
t
 
t
h
e
 
n
e
g
a
t
i
v
e

e
x
t
r
e
m
e
,
 
t
h
e
 
b
e
l
i
e
f
 
i
s
 
t
h
a
t
 
p
e
o
p
l
e

c
a
n
n
o
t
 
b
e
 
t
r
u
s
t
e
d
,

a
n
d
 
t
h
a
t
 
p
e
o
p
l
e
 
w
i
l
l
 
n
o
t

a
c
t
 
f
o
r
 
t
h
e
 
b
e
n
e
f
i
t
 
o
f
 
o
t
h
e
r
s
.

T
r
u
s
.
:
w
o
r
t
h
i
n
e
s
s
:
 
t
h
e

f
a
v
o
r
d
1
.
2
n
e
!
;
.
s
 
o
f
 
y
o
u
r

p
!
r
c
.
T
t
i
o
n
 
o
f
 
p
e
o
p
l
e
 
a
s

:
n
n
r
a
l
,
 
h
o
n
e
s
t
,

a
a
d
 
r
e
l
i
a
b
l
e
.

P
h
i
l
o
s
o
p
h
y
 
o
f
 
H
u
m
a
n
 
N
a
t
u
r
e
.

n
o
r
m
 
g
r
o
u
p
:

1
0
7
2
 
u
n
d
e
r
g
r
a
d
u
a
t
e
s

a
t
 
1
2
 
r
e
p
r
e
s
e
n
t
a
t
i
v
e
 
c
o
l
l
e
g
e
s

a
n
d
 
u
n
i
v
e
r
s
i
t
i
e
s
.

x
 
=
 
1
.
3
5
,
 
s
d
 
=
 
1
2
.
9
9

I
n
d
i
v
i
d
u
a
l
s
 
w
h
o
 
o
b
t
a
i
n
 
a
 
h
i
g
h

s
c
o
r
e
 
o
n
 
t
r
u
s
t
w
o
r
t
h
i
n
e
s
s

e
v
i
n
c
e
 
b
e
l
i
e
f
 
i
n
 
t
h
e
 
h
o
n
e
s
t
y
,

p
e
r
s
e
v
e
r
a
n
c
e
,
 
d
e
c
e
n
c
y
,

e
t
h
i
c
a
l
n
e
s
s
,
 
a
n
d
 
t
r
u
t
h
f
u
l
n
e
s
s
 
o
f
 
o
t
h
e
r
s
.

L
o
w
 
s
c
o
r
e
s

o
n
 
t
h
i
s
 
f
a
c
t
o
r
 
a
r
e
 
i
n
t
e
r
p
r
e
t
a
b
l
e
 
a
s
 
a
 
b
a
s
i
c
 
c
y
n
i
c
i
s
m

a
b
o
u
t
 
t
h
e
 
m
o
t
i
v
e
s
 
a
n
d
 
a
c
t
i
o
n
s
 
o
f
 
o
t
h
e
r
s
.

y
o
u
r
 
p
e
r
c
e
p
t
i
o
n

_

o
r
 
o
t
:
;
r
s
'
 
u
n
s
e
l
f
i
s
h
n
e
s
s
,

s
y
m
;
,
a
t
h
y
 
f
o
r
 
o
n
e

A
n
D
t
a
e
r
,
 
a
n
d
 
c
o
n
c
e
r
n
 
f
o
r

P
h
i
l
o
s
o
p
h
y
 
o
f
 
H
u
m
a
n
 
N
a
t
u
r
e
.

n
o
r
m
 
g
r
o
u
p
:

1
0
7
2
 
u
n
d
e
r
g
r
a
d
u
a
t
e
s

a
t
 
1
2
 
r
e
p
r
e
s
e
n
t
a
t
i
v
e
 
c
o
l
l
e
g
e
s

a
n
d
 
u
n
i
v
e
r
s
i
t
i
e
s
.

x
 
=
 
-
2
.
3
8
,
 
s
d
 
=
 
1
2
.
8
0

H
i
g
h
 
s
c
o
r
e
s
 
o
n
 
t
h
e
 
a
l
t
r
u
i
s
m
 
d
i
m
e
n
s
i
o
n
 
a
r
e

i
n
t
e
r
p
r
e
t
a
b
l
e

a
s
 
a
 
b
e
l
i
e
f
 
i
n
 
t
h
e
 
w
i
l
l
i
n
g
n
e
s
s
 
o
f
 
i
n
d
i
v
i
d
u
a
l
s

t
o
 
p
r
o
v
i
d
e

a
s
s
i
s
t
a
n
c
e
 
a
n
d
 
n
u
r
t
u
r
a
n
c
e
 
t
o
 
o
t
h
e
r
s
e
v
e
n
 
i
f
 
t
h
i
s
 
r
e
q
u
i
r
e
s

a
 
s
u
b
l
i
m
a
t
i
o
n
 
o
f
 
t
h
e
i
r
 
o
w
n
 
d
e
s
i
r
e
s
.

C
o
n
v
e
r
s
e
l
y
,
 
a
 
l
o
w
 
s
c
o
r
e

o
n
 
t
h
i
s
 
d
i
m
e
n
s
i
o
n
 
i
s
 
i
n
d
i
c
a
t
i
v
e
 
o
f
 
t
h
e
 
b
e
l
i
e
f
 
t
h
a
t

i
n
d
i
v
i
d
u
a
l
s

a
c
t
 
i
n
 
t
h
e
i
r
 
o
w
n
 
s
e
l
f
 
i
n
t
e
r
e
s
t
.

r
r
.
 
.
.
.
f
a
-
l
e
n
c
e
:

t
h
e
 
a
b
i
l
i
t
y

o
f
 
p
e
o
p
l
e
 
t
o
 
m
a
i
n
t
a
i
n

t
h
e
i
r
 
c
o
n
v
i
c
t
i
o
n
s
 
u
n
d
e
r

p
r
e
s
s
u
r
e
 
t
o
 
c
o
n
f
o
r
m
.

d
4
1
67
4
1
1
4
t
O
P

P
h
i
l
o
s
o
p
h
y
 
o
f
 
H
u
m
a
n
 
N
a
t
u
r
e
.

n
o
r
m
 
g
r
o
u
p
:

1
0
7
2
 
u
n
d
e
r
g
r
a
d
u
a
t
e
s

a
t
 
1
2
 
r
e
p
r
e
s
e
n
t
a
t
i
v
e
 
c
o
l
l
e
g
e
s

a
n
d
 
u
n
i
v
e
r
s
i
t
i
e
s
.

=
 
-
1
.
4
1
,
 
s
d
 
=
 
1
1
.
4
8

P
o
s
i
t
i
v
e
 
s
c
o
r
e
s
 
o
n
 
i
n
d
e
p
e
n
d
e
n
c
e

s
e
r
v
e
 
a
s
 
i
n
d
i
c
a
t
o
r
s
 
o
f
 
t
h
e

b
e
l
i
e
f
 
t
h
a
t
 
i
n
d
i
v
i
d
u
a
l
s
 
a
c
t
 
i
n
m
a
n
n
e
r
s
 
c
o
n
s
i
s
t
e
n
t
 
w
i
t
h

t
h
e
i
r
 
c
o
n
v
i
c
t
i
o
n
s
,
 
r
e
g
a
r
d
l
e
s
s
 
o
f
 
e
x
t
e
r
n
a
l

p
r
e
s
s
u
r
e
s
.

N
e
g
a
t
i
v
e

s
c
o
r
e
s
 
i
n
d
i
c
a
t
e
 
t
h
e
 
b
e
l
i
e
f
 
t
h
a
t
 
i
n
d
i
v
i
d
u
a
l
 
a
c
t
i
o
n
 
i
s
t
o
 
a

l
a
r
g
e
 
e
x
t
e
n
t
 
d
e
t
e
r
r
:
n
e
d
 
b
y
 
t
h
e
 
b
e
l
i
e
f
s
 
o
f
 
o
t
h
e
r
s
.



kt)

A
N
D
 
D
E
F
I
U
I
T
:
O
N

W
i
l
l
 
a
n
d

i
-
%
i
l
i
t
y
:
 
t
h
e

o
i
 
p
e
o
p
l
e
 
t
o

c
%
:
!
e
r
'
l
t
a
a
d
 
a
n
d
 
c
o
n
t
r
o
l

o
w
n
 
b
e
h
a
v
i
o
r
.

r
N
S
T
R
U
M
E
U
T
 
A
N
D
 
N
O
R
M
S

P
h
i
l
o
s
o
p
h
y
 
o
f
 
H
u
m
a
n
 
N
a
t
u
r
e
.

n
o
r
m
 
g
r
o
u
p
:

1
0
7
2
 
u
n
d
e
r
g
r
a
d
u
a
t
e
s

a
t
 
1
2
 
r
e
p
r
e
s
e
n
t
a
t
i
v
e
 
c
o
l
l
e
g
e
s

a
n
d
 
u
n
i
v
e
r
s
i
t
i
e
s
.

x
 
=
 
7
.
4
0
,
 
s
d
 
=
 
1
0
.
2
0

I
N
T
E
R
P
R
E
T
A
T
I
O
N
 
O
F
 
S
C
O
R
E
S

H
i
g
h
 
s
c
o
r
e
s
 
o
n
 
t
h
e
 
s
t
r
e
n
g
t
h
 
o
f
 
w
i
l
l
 
d
i
m
e
n
s
i
o
n
 
a
r
-
 
i
n
d
i
c
a
t
i
v
e

o
f
 
t
h
e
 
b
e
l
i
e
f
 
t
h
a
t
 
i
n
d
i
v
i
d
u
a
l
s
,
t
h
r
o
u
g
h
 
t
h
e
 
i
c
e
r
c
=
w
:
e
 
o
f

l
o
g
i
c
 
a
n
d
 
e
f
f
o
r
t
,
 
a
r
e
 
c
a
p
a
b
l
e
 
o
f
 
h
a
v
i
n
g
 
a
n
 
e
f
f
e
c
t
 
u
p
o
n

t
h
e
i
r
 
m
i
l
i
e
u
.

L
o
w
 
s
c
o
r
e
s
 
o
n
 
t
h
i
s
 
a
r
e
a
 
i
n
d
i
c
a
t
e
 
l
'
e
l
i
e
f
 
i
n

e
x
t
e
r
n
a
l
 
d
e
t
e
r
m
i
n
a
n
t
s
 
o
f
 
a
c
t
i
o
n
 
a
n
d
 
t
h
e
 
f
u
t
i
l
i
t
y
 
o
f
 
e
f
f
o
r
t

i
n
 
e
f
f
e
c
t
i
n
g
 
c
h
a
n
g
e
.

C
.
-
.
n
1
e
x
i
t
y
 
o
f
 
h
u
m
a
n

n
a
t
u
r
e
:
 
t
h
e
 
e
x
t
e
n
t
 
t
o

w
h
i
c
h
 
y
o
u
 
v
i
e
w
 
p
e
o
p
l
e
 
a
s

b
i
n
g
 
h
a
r
d
 
t
o
 
u
n
d
e
r
-

s
t
a
n
d
 
a
n
d
 
a
s
 
b
e
i
n
g

c
o
 
1
p
l
e
x
.

P
h
i
l
o
s
o
p
h
y
 
o
f
 
H
u
m
a
n
 
N
a
t
u
r
e
.

n
o
r
m
 
g
r
o
u
p
:

1
0
7
2
 
u
n
d
e
r
g
r
a
d
u
a
t
e
s

a
t
 
1
2
 
r
e
p
r
e
s
e
n
t
a
t
i
v
e
 
c
o
l
l
e
g
e
s

a
n
d
 
u
n
i
v
e
r
s
i
t
i
e
s
.

x
 
=
 
1
1
.
4
1
,
 
s
d
 
=
 
1
1
.
3
0

I
n
d
i
v
i
d
u
a
l
s
 
w
h
o
 
o
b
t
a
i
n
 
h
i
g
h
 
s
c
o
r
e
s
 
o
n
 
t
h
e
 
c
o
m
p
l
e
x
i
t
y
 
o
f

h
u
m
a
n
 
n
a
t
u
r
e
 
f
a
c
t
o
r
 
e
v
i
n
c
e
 
t
h
e
 
b
e
l
i
e
f
 
i
n
 
t
h
e
 
m
u
l
t
i
-

f
a
c
 
e
t
e
d
,
 
n
e
v
e
r
 
f
u
l
l
y
 
e
x
p
l
i
c
a
b
l
e
,
 
n
a
t
u
r
e
 
o
f
 
o
t
h
e
r
s
.

L
o
w

s
c
o
r
e
s
 
o
n
 
t
h
i
s
 
d
i
m
e
n
s
i
o
n
 
a
r
e
 
i
n
d
i
c
a
t
i
v
e
 
o
f
 
t
h
e
 
b
e
l
i
e
f

t
h
a
t
 
a
 
r
e
l
a
t
i
v
e
l
y
 
s
m
a
l
l
 
s
e
t
 
o
f
 
f
a
c
t
o
r
s
 
a
r
e
 
s
u
f
f
i
c
i
e
n
t
 
t
o

e
x
p
l
a
i
n
 
t
h
e
 
a
c
t
i
o
n
s
 
a
n
d
 
a
t
t
i
t
u
d
e
s
 
o
f
 
o
t
h
e
r
s
.

V
o
f
 
h
u
m
a
n

y
o
u
r
 
p
e
r
c
e
p
t
i
o
n

:
.
T
i
v
I
d
u
-
1
1
 
d
i
f
f
e
r
e
n
c
e
s

a
r
.
4
.
6
 
p
e
.
D
;
l
e
 
a
n
d
 
t
h
e

i
r
l
:
.
e
t
5
i
l
i
t
y
 
i
n
 
h
u
m
a
n

o
v
L
-
r
 
t
i
m
e
 
a
n
d

s
i
t
u
a
t
i
o
n
 
t
o

P
h
i
l
o
s
o
p
h
y
 
o
f
 
H
u
m
a
n
 
N
a
t
u
r
e
.

n
o
r
m
 
g
r
o
u
p
:

1
0
7
2
 
u
n
d
e
r
g
r
a
d
u
a
t
e
s

a
t
 
1
2
 
r
e
p
r
e
s
e
n
t
a
t
i
v
e
 
c
o
l
l
e
g
e
s

a
n
d
 
u
n
i
v
e
r
s
i
t
i
e
s
.

X
 
=
 
1
5
.
8
3
,
 
s
d
 
=
 
1
0
.
1
4

P
o
s
i
t
i
v
e
 
s
c
o
r
e
s
 
o
n
 
t
h
e
 
v
a
r
i
a
b
i
l
i
t
y
 
f
a
c
t
o
r
 
a
r
e
 
i
n
t
e
r
p
r
e
t
a
b
l
e
 
a
:
:

b
e
l
i
e
f
 
i
n
 
t
h
e
 
h
e
t
e
r
o
g
e
n
e
i
t
y
 
o
f
 
i
n
d
i
v
i
d
u
a
l
 
a
c
t
i
o
n
 
a
n
d

r
e
a
c
t
i
o
n
.

I
m
p
l
i
c
i
t
 
w
i
t
h
i
n
 
t
h
i
s
 
i
s
 
t
h
e
 
b
e
l
i
e
f
 
t
h
a
t
 
a
 
g
i
v
e
n

i
n
d
i
v
i
-
a
l
 
w
i
l
l
 
e
v
i
d
e
n
c
e
 
a
 
w
i
d
e
 
v
a
r
i
e
t
y
 
o
f
 
b
e
h
a
v
i
o
r
 
a
n
d
 
a
t
t
i
t
t

N
e
g
a
t
i
v
e
 
s
c
o
r
e
s
 
a
r
e
 
i
n
d
i
c
a
t
i
v
e

o
f
 
t
h
e
 
b
e
l
i
e
f
 
t
h
a
t
 
p
e
o
p
l
e
,
 
b
o

w
i
t
h
i
n
 
t
h
e
m
s
e
l
v
e
s
 
a
n
d
 
i
n
 
i
n
t
e
r
a
c
t
i
o
n
s
 
w
i
t
h
 
o
t
h
e
r
s
,
 
a
c
t

c
o
n
s
i
s
t
e
n
t
l
y
 
f
r
o
m
 
o
n
e
 
s
i
t
u
a
t
i
o
n
 
t
o
 
a
n
o
t
h
e
r
 
a
n
d
 
o
v
e
r
 
t
i
m
e
.

A
:
!
-
.
1
.
:
u
1
.
!
s
 
t
o
w
a
r
d

J
n
i
l
.
L
n
.
a
n
:

t
h
e
 
p
o
s
i
t
i
v
e
n
e
s
s

a
n
d
 
t
h
e
 
s
t
r
e
n
g
t
h
 
o
f
 
y
o
u
r

a
t
t
i
t
u
d
e
s
 
t
o
w
a
r
d

c
h
i
l
d
r
e
n
.

E
v
a
l
u
a
t
i
v
e
:

P
o
t
e
n
c
y
:

S
e
m
a
n
t
i
c
 
D
i
f
f
e
r
e
n
t
i
a
l
 
(
u
s
i
n
g

"
C
h
i
l
d
r
e
n
 
a
r
e
"
 
a
s
 
s
t
i
m
u
l
u
s

w
o
r
d
s
)
.

n
o
r
m
 
g
r
o
u
p
:

1
6
 
u
n
d
e
r
g
r
a
d
u
a
t
e

s
t
u
-
d
e
n
t
 
t
e
a
c
h
e
r
s
 
a
t
 
t
h
e

U
n
i
v
e
r
s
i
t
y
 
o
f
 
M
i
c
h
i
g
a
n
 
i
n

s
p
e
c
i
a
l
 
e
d
u
c
a
t
i
o
n
 
O
R
 
1
2

u
n
d
e
r
g
r
a
d
u
a
t
e
 
s
t
u
d
e
n
t
 
t
e
a
c
h
e
r
s

a
t
 
t
h
e
 
U
n
i
v
e
r
s
i
t
y
 
o
f
 
M
i
c
h
i
g
a
n

i
n
 
P
r
o
g
r
a
m
 
6
,
 
r
e
g
u
l
a
r
 
e
l
e
m
-

e
n
t
a
r
y
 
e
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APPENDIX M

GOAL-SETTING MATERIALS AND EXAMPLES OF GOALS

In order to truly individualize and personalize the program, the

students were asked to generate a series of goals for their optimal de-

velopment as teachers. These goals were classified according to the

three factor model of teaching, and processes by which the student

hoped to attain their goals were also described. The following pages

include a copy of the goal-setting form, examples of goals that

various individuals initiated, as well as the evaluation form the

students use to estimate their progress periodically during their

training.
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THE DEVELOP!IET Or qOALS

If teacher education is really to be individualized and

your ideas respected, an effort must be made to move from where

you are now to where you want to be. Thus, the next step in this

process is to identify a set of personal and professional goals

to guide your development as a teacher.

Several times over the course of the year, you will be

asked to establish a set of personal objectives. Some may be

specific and short term; others may be of a more general nature,

and refer to longer range goals. During training, your goals

likely will change in priority, content, or direction. Periodically,

you will review, evaluate, and revise them; if you wish, you

may work in consultation with one of the staff.

In the following pages, please briefly itemize the goals

you plan to focus upon during the remainder of the term. It

will be helpful if you categorize your goals into each of the

three areas we have discussed as central to teaching:

I. Personal and stylistic development;

II. Interpersonal relationships and attitudes toward others;

III. Teaching skills.

As much as possible, list the goals in order of the highest

to lowest priority, and indicate the processes you expect to use

to accomplish each of them.



I.PerF3onal and Stvlistic .7`evolornnt

Personal and st,,,listic development refers to the idiosyncratic
uses of the self which evolve into your teachinc style. Below,
indicate the aoals influencing your personal and professional
development which you intend to pursue during the coming term.
Specify the processes you anticipate using to attain each
objective.

GOAL PROCESSES I PLAN TO USE
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11. Interperomll Rrilationships and Attitudes Tovard Others

Interpersonal rciatiunships and attitudes toward others refer7 to
your ability to ,-,tablirlh an:I. maintain relationships with childrcn
colleagues, and 7ocrs, and to 'cur attitudes tow:Ards the people
with whom you work. Indicate below the coals you plan to pursue
during the term that will influence your interpersonal relationshipsand attitudes toward .others. Specify the processes you anticipateusing to attain these goals.

GOAL PROCESSES T PLAN TO USE

BEST co AVAILABLE
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III. Teaching Skills

The teaching skills area refers to your developing competence
as a teacher. Specifically, the fundamental skills of working
with youngsters in a learning setting is of concern here. Indicate,
below, the goals you will be pursuing in this area during the term

, rand specify the processes yo, aoAcipato using to attain these goals.

GOAL PROCESSES I PLAN TO USE
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GOAT7,

.S1:17.1!.'. 1. -2o learn hcw to use discipline
effec-,:lvel::, t learn much
exterior c(ntroa_ is ne:.essar:;
(lon-rane, both semesters).

2. To learn how to organize,
direct, and con,701 a small
group (en,3 of this semester).

3. To learn how to stimulate
creativity in children
(end of this semester).

4. 'pc' 6r,velcn techn-i(.91 skills:
use of audio-vicua.i. cquipment,
etc. (both semesters).

5. To learn how to prepare
effective lesson plans
(end of this semester).

INTE:?- 6. To
noint

RELA-1.,C1,:^oter
(both

learn how to express my
of vAew without offendinn
people or their views
semesters).

7. To learn to accept individual
differences amcng childre
(both semeszersol.

-79-

# 103

PWCF., 7 TOPE TO 17',7,

1. I need to do this throu:h rea.Thy.
and discussion and throufh
a small group (a readinu ,Troup)
the whole class (during prese!1-:a!:ion
of my two-week unit).

2. I will do this through work with
a small reading group.

3. I will do this through encourainr27
my class to write poetr:. ';:e will
write a poem about once a week.

4. I will do this through the lab.,)r-
atory session on this equipment, as w,
as making a point to use A rant}
recorder, movie pro.jectcr,
overhead projector in my class.

5. I will do this through prenal.a-ion
and presentation of my two-week unit.

6. I will try to do this in m7
conversations with r:rs.
careful how J. express things, and yet
not being afraia to say what
really think.

7, 1 will do this in the classroom
by making an extra effort to tal;: to
and get to know those children whom
I like the least.

PERSO7AL S. To become more observar.t of 8. I will work with June Jansen,
children's behavior and reactions developing a close relation :yip with
to .-,i,uavions, when their interest one or two children. I will also .ry
is caught, when it is not, etc. to note individual reactions in the
(both semesters). classroom and on the play:roun.

Next semester I will keep a cam'

my observations of one or two child,.e

9. To beccne more sensitive to
children, to their feelings and
emotions. '.2o learn w:;at a child
is. (both semesters)

9. I need to do this throu,n11 rcadin-
especially in the psychoic:7 of
ren with an emphasis on how
learn and how they develop (e-;o 'irl'rtal.
wise, too). Toll 1e;r1

through r. y individual interacn:
with children in the c2a:71,:o.



GOALS

10, To learn how much st;ructure
and how much frecom chi:Idren
need. To learn how to UeveloT)
a class tha nees the needs
of individv.al children.

# 107), Contid.

PROC7ZS 1 F.C-F, 20 flf77.:

10. Through read ink', visiting, or
student tcachin;-7 in an open sittlation,
observing and cc:: paring; how children
respond to structure and freedom.
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GOALS

1. I want to be more optimistic
about my feelings of wanting
to teach.

2. I want to be better informed
about learning materials and how
to apply them to learning. I feel
this would be a main factor for
me so that I will have interesting
ideas for the kids to get into and
to want to learn about.

-81-

#115

PROCESS I HOPE TO USE

1. Reinforcement from other people
but mostly knowing my feelings and
doing something with them.

2. Probably do more research and
discovering and probing into as many
areas as possible. I want to be a
stimulant to their learning.

3. I don't want to be too gullible. 3. 1 think at times I can be too nice
and more of a good buddy rather than
an instructor. I want to know how
to check myself and know when my
leg is being pulled or not.

4. I hope I can easily open up my-
self to all ages of children and
not just certain levels.

5. I want to be a friend as well
as an instructor or "teacher."

6. I hope to learn how to reason
out children's wants and doings
on a mature level as well as on
the child's level.

4. I tend to shy away from the older
kids and stick with the smaller ones.
By having experiences with the older
kids I hope to find similar feelings
with them as I do with the younger
ones.

5. Sometimes a teacher can be too much
of a best friend and not inform the ki,
of their limits. Respect is lost or
never learned and many feelings can be
hurt. I hope by knowing my personal
feelings and respects I will be able tc
instill in the kids. This will
obviously be through experience.

6. Too often decisions are made withou4
reasoninj out the child's feelings. I
want to hear as much of the other side
as po:.sible and be as fair and honest
I can.

7. Overall I hope to have more faith?. Desire, experience, learning from Itiin myself as to doing a good job successes as well as my failures,in what ever I do and to enjoy excitement, contentment, being inter-it. For sure I want to feel ested enough to want to search out mycompetent. To care about my job ideas. Seek out people and learn fromand the people I'll be working their experiences. To be honest withwith.
whom I work with.
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MEAN COXPARISON OF INITIAL AND FINAL STUDENT SELF- CO1PETENCY

RATINGS

The scale was administered to the students during the

first month of the program to obtain initial self-ratings of

their competencies, and again at the conclusion of the program

for final self-ratings. In addition, each cooperating

teacher completed a final evaluation of the student's level

of competence. Responses on the instrument range from 1

(undeveloped competenCy) to 7 (well-developed competency).

A mean score was calculated for each individual on the six

sub-areas as well as a combined score for a total competency

rating. A copy of the instrument is included in Appendix F.

Self-ratings: As shown in Table 1, the students felt more

competent at the conclusion of their trailing than prior to

their program experiences. Student t tests between the

initial and final ratings showed the differences to reach

at least the 1)4 .001 level of significance in each of the

four areas.

TABLE 1

MEAN COMPARISON OF INITIAL AND FINAL STUDENT SELF-COMPETENCY RATINGS

9

1ea of Competence Initial rating Final rating t df significant
x x

ersonal development 5.22 6.27 -4.36 49 .0031*
rofessional rela- 4.52 5.64 -3.40 49 ,0013*
tionships

eaching process 3.77 5.72 -7.19 49 .0000*
acilitating pupa 4. 3.95 5.68 -6.12 49 .0000*
growth

/otal competency 4.41 5.87 -6.13 49 .0000*
rating



-84-

The final ratings in the two areas on relationships with

children were also high: x relationships with individual

children= 6.19; x relationships with groups of children = 5.72.

Since these two sections were not included ia the initial

ratings, no gains analysis could be computed. However, an

examination of the means shows the students felt highly

competent in both relating to children individually and

in groups, although they felt somewhat more competent

relating to children on a one-to-one basis.

Two of the primary aims of the program are to facilitate

the personal development of prospective teachers conceived by

Comb's as the self-as-instrument concept, and to maximize

their utilization of effective teaching techniques and

skills. The results from the competency ratings illustrate

the program's effectiveness in attaining these objectives:

students felt they had gained significantly in both areas

and rated them as well-developed competencies following their

training experiences.
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COMPARISON OF INITIAL SELF-RATINGS, FINAL SELF-RATINGS,

AND FINAL RATINGS BY THE COOPERATING TEACHER ON THE

COMPETENCY SCALE
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APPENDIX P

Students generated 71 goals during the beginning weeks

of their training year. These goals were classified according

to the three factor model of teaching behavior: (1) personal

competency and individual style; (2) interpersonal relationship

skills; and (3) teaching competency. As illustrated in the

table below, students wrote 40% of their goals in the teaching

competency area, while 60% were in personal and stylistic

development and interpersonal skills. The program was therefore

successful in facilitating the students' awareness and emphasis

upon their own development in the three areas which were the

primary focuA of training.

FREQUENCY OF THREE TYPES OF GOALS WRITTEN BY STUDENTS

Type of Goal

Personal Competency
and Individual Style

Interpersonal
Relationship Skills

Teaching Competency

23

19

29

Percentage

32.4

26.8

40.8
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APPENDIX Q

Students evaluate their own progress in attaining goals

which are set during the first few weeks of training. They rate

each goal as attaining satisfactory progress (1), some progress

(2), and little or no progress (3). The following table illustrates

the percentage of goals receiving the three ratings. Again, the

goals were classified according to the three factor model of

teaching behavior.

Approximately three-fourths of the goals were considered to

have evidenced either some or satisfactory progress. It is

interesting to rote that the distribution of these ratings is

approximately tne same across all three types of goals; 69%

of the personal and individual style competencies, 79% of the

interpersonal relationship skills, and 72% of the teaching

competency area were considered to have some or satisfactory

progress.

SEIT-EVALUATION OF PROGRESS IN ATTAINING GOALS

Type of Goal Satisfactory
Progress

Some
Progress

Little or Ni
Progress

Personal Competency
and Individual Style

21.74 47.83 30.43

Interpersonal 15.79 63.16 21.05
Relationship Skills

Teaching Competency 17.24 55.17 27.59
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STUDENT AND TEACHER RFSPONSES TO AN OPEN-ENDED EVALUATION
FORM CONCERAING THE STRENGTHS AND GREATEST NEEDS OF THE

STUDENT TEACHERS

The teachers indicated by completing an open-

ended set of questions the four greatest strengths of

their students as a teachers as well as the student's four

greatest needs for development. The students also completed

a self-evaluation in the same manner. While the original

intent of the instrument was for evaluative purposes of the

individual student teachers, the resulting responses, as a

group, were essentially reflections of the qualities and

competencies they considered important for the development

of a "good" teacher. They cited characteristics such as

creativity, self-awareness, warmth and clos^ness of

relationships with children, ability to motivate children,

etc. In order to better comprehend the nature of these

often lengthy responses,the major characteristics within each

extracted and a frequency count was taken of the number of

times it was mentioned by both teachers and students. What

remained was both a listing of strengths and needs of the

students in the program as well as a series of characteristics

and competencies deemed essential for a teacher's effectiveness.

This list was further classified around the three factors

(personal and stylistic development, interpermnal relationships

and attitudes toward others, and teaching skills).

BEST COPY AVAILABLE
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STUDENT AND TEACH2R PI:SinNSES TO AN OPEN-ENDED EVALU=ICN

FORM CONCERNING THE STRENGTHS AND GREATEST NEEDS OF THE

STUDENT TEA=R

Strengths Frequency Greatest Needs

creativity, resourcefulness,
and imagination in teaching

a

enthusiasm 6
self-awareness 3
flexibility 2
optimism, pleasantness 2
reliability, conscientiousness 2
acceptance of criticism 1
self-confidence 1
initiative 1
patience

Freauenv! I

concept of self in role
as a teacher

flexibility
self-concept
creativity
patience
acceptance of criticism
ease of discouragement

3
1
1
1
1
1
1

warmth and closeness of
relationships with children

genuine interest and respect
for children

awareness of individual
differences and needs

sensitivity
involvement with children
supportivaness, encouragement
establishment of trusting

relationships %7ith children

10

7

6

4
3

1
1

awareness of individual 3

differences and needs
evaluation of mood of class 1
involvement with children
gaining respect from childrenl

motivation of children
use of appropriate and variety
of teaching materials

exploration of innovative
teaching trends and ideas

creation of stimulating and
comfortable environment

facilitation of pupil growth 2
(creativity, self-concept, etc.)

preparation of lesson plans 1
presentation of lesson plans, 1

timing, etc.
capacity to serve as a model 1

for children
evaluation of lesson's effective-1
mess, and student performance

knowledge of child development 1

6
4

2

2

classroom management 19
presentation of lesson

9plans, timing, etc.
structure and organization 5
of ideas

preparation of lesson plans 5
knowledge of subject matter 3

content
evaluation of lesson's 2
effectiveness, student
performance

reporting to parents 1
creation of stimulating and 1
comfortable environment

motivation of children 1
facilitation.of pupil growth 1
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DIFFERENTIATING CHARACTERISTICS OF TEACHING AS A PSYCHOLOGICAL

PROcLSs
In contrasting the current program with

-.95-

others considered to be representative of usual training

processes, 95% of the teachers were of the opinion that the

program is fundamentally different. Aspects cited as the

major differentiating characteristics and strengths of the

program are summarized in Table 1. Three primary differences

were highlighted by the teachers. First,

as a group, the teachers emphasized that the close contact

of the University staff with both themselves and the

students provided guidance and support not typically found in

other programs. Secondly, the unusually close relationships

which formed between the students provided mutual support

and feedback for the students. Their strong relationships

were attributed by the teachers in Program 6 to the single

school conzept--a programmatic design whereby student interaction

is intensified by their immersion in the same physical plant

and daily experiences with similar emotional concerns. Thirdly,

the integration of the seminars with practical classroom experiences

was seen as highly beneficial and as being very different from

the usual practice.

TABLE 11

DIFFERENTIATING CHARACTERISTICS OF PROGRAM

Distinguishing Area Frequency % of Total
Response

Length of time and increased student involvement 8 32
:ohesive student relationships 5 25
:lose supervision and guidance by program staff 4 16
Integration of seminars with classroom experiences 2 8
1iscellancous (interest in children's feelings,
good relationships with teachers, team
approach encouraged, individualization,

flexibility)

6 :4
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APPENDIX T

STUDENT PERCEPTION OF THE MOST SATISFYING ASPECTS OF

TEACHING AS A PSYCHOLOGICAL PROCESS

There were several aspects of the program that the

students felt were most valuable. For instance,

students found the intense and warm relationships between

the student gro. and the close and supportive relationships

with the program staff to be most satisfying. In addition,

they frequently mentioned the high level of integration and

relevance of the seminars to their classroom experiences,

and emphasized their extensive involvements with children.

They also liked the freedom to explore and exposure by the

staff to new ideas, and the encouragemert by the staff to

try out innovative teaching activities in their own

classrooms. The individualized nature of the program

gave them much help and attention they felt was necessary

for their maximal development as teachers.
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TABLE 17

MOST SATISFYING ASPECTS OF FROGRAn ACCORDING TO THE

PERCEPTIONS OF THE STUDENTS

H
=

0

0

CO

0

rca of Satisfaction
Frequency

relationships with the group: support by all
mbers, group interactions, close contact and

relationships which formed, talking about
roblerns and joys, the smallness and frequent

contact along with the diversity of the group;

relationships with the staff: supportiveness,
concern, close contact, dedication and help-
fulness, warm and personal relationships,
ptimism on education and people, sharing
f their background;

18

18

relationships with supervising teachers: I 3earing problems of teachers

seminars: content, talks about children and
rsonal crises as teachers, relevancy of

seminars and coordination with classroom
xperiences;

xperiences with children: ''endless"
xperiences working with children, close
ontact with children, large amount of
time in classrooms, immersion with kids;

freedom to explore ideas and exposure to
ew ideas: openness of staff to new ideas,
freedom to express, explore, anddbvelop
pinions, encouragement of differences of
pinion;

mphasis on individuals: the individual
elp and attention received;

the setting of the program: supervision
system, milieu treatment setting, exposure
o related fields;

oal-setting procedures;

8

7

S

6

0

0

scellaneous aspects of the program: 5
ield-based nature with humanistic
d psychoeducational emphasis; standardsd values of the program; materials and

nformation made available along with
variety of resources;
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FiELD-EASL 27m:= EVA:UATICT
The UtiversiL:: of nichiran

FALL, 1973

1. How well prepared do you feel to teach at the present time?
(1mpoorly prepared, 7=very prepared)

Res.onnre: 1 7 m

Frequency: - - 2 4 1 - mean= 4.79

Additional corents: You are always improvinE, though."

2. How mrcn .."11 feel 1-.-,c,!-ram has contributed to your pre......
levellevel of preparation? (1=ery little, 7=very taicn)

Resnnrc.: 1

Frequency: - - 1 9 2

7 4 g

mean= 6.33

Additional comments: "(I) would have never seen many ways and methods
to teach (math and the bases as a real way)."
"If it_hadn't teen for the prorram, I wouldn't be where I am now."

3 a ealua7e insrucg:ional methods used in 7our
Prc' rom se::.inazs (exclusive cf campus courses). aeck the appropria-:e
catecory (1=too much, 4=about riot, 7=too little).

2=Slaatl 1 2 3 u 5 6 7
Frequency:

class discussion 1 1 1 9 . - - mean= 3.1
lecture - 1 2 7 2 - - mean= 5.'2.2
demonstration - 1 2 5 2- 1 mean= 4.23
experience with children - 1 2 8 - 1 - mean= 3.775
outside reain7 7.zsi.-r.:-..ents- 1 2 7 2 - - mean= 4.00
individual conferences - 1 1 7 1 1 1 mean= 4,53

Additional commentm: "demonstration is a low point; experience with
children is 7reet; individual conferences made me look at myself
in many ways which normally wouldn't."
41 think class discussim is r!ood, but it should vary in what is
talked about and ::no talks--I don't .^l'iticize l'Ff means but 47s
con .w; (I) wished to have more time or outsiae reauinr assirn7.en4:s;
individual conferences snlped me very much--wish there was more."

3 b). Please offer any ceneral evaluative comments you have recar.,..in 7:!e
teaching styles instructors used in directing their courses. ln this
section, please restrict, your comments to Program seminars only).

"Everything fell in place beautifully- -could have had more inaividual
conference with. instructors; but much was my own personal vault."
"They were ail tood."
"I like the informal approach; we were given valuable information and
encourtr-e! to dismss."
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"All nre c:,en to everyone's idens. The atmost):lere in-
formal, o.re nf'en -r:founi. like the e::r:.ar:2
individual
"I thou7Y: :he relixed, informal teachin7 style wes very rtn:a, :t set
up a more perc,:,nal n....cop;.ore and er:phasized nore than most
the student's needs."

4. Itemize no couroc :Intl !-:::..ram seminnrs :,.ou are MIT17-77:15-71----
indic(n.,e :.-our esti::.ation of them in t::e two areas indicated 1.el,:..:. :n
the "Co=ent" section, plense necomr:end chances in approach, tcpics
covered, teacbin st:qes, etc. you would like to see,

(1ftnot of value,7mvaluab2e) (1=not sufficient,7=nufficient)
;--- ....-Atiolionl-:Y.- . 4 -̂---^ nnl-- Aceollac (,1 --et

zota-,i, .. . .. !.. o : i:::7 suhstan7i...-_,

kiesponse Response
1 2 ....3 4 r) A 5Z 1 2 3 4 r " 7...._

D592 - 1 2 7 6.70 IIII leb mib - 2 1 -; 6.67
L300 - 5 1 5 6.23 . . - - 4 1 7 6.3a
D405 - 1 - 2 5 1 2 5.27 - 1 1 3 3 - 3 5.14

D468 1 - 1 2 4 - 3 5.00 1 - 1 2 3 - 4 5.18

Additional comments:
D592. "excellent."

"Combine an outstandin7 personality and amazing intelligence--you get
an excellent teacher and class situation."
"Make it lonrer or more often."
"Very good - -needs (L300) to back it up."
"I would have liked to have spent more time on discipline and control
on the group level and how to deal with certain crises and proolems
such as the 'scnperoat' problem."
"The imedia:e practical application of psychological concepts proi
invaluable."
"Never enough time to read all of the available information*"

L300 "Discussion kept wandering and was bard to settle upon
one thing--a lot was because of different ideas and philosoies--
it's hard to get 12 people together on anything; if you want 70 do
that."
"Combine an outstanding personality and amazing intelligence- -you get
an excellent teacher and class situation."
"Bribe a few kids into trying out some of the ideas."
"In philosophy of education there could have been more reading and a
longer time to discuss in class."
"Brought 111) rood questionssubstantive content was there--but often
we didn't .;et to it."
"I would have liked a little more continuity from class to class- -
further study on Dewey--we didn't have time to get into him enou7.L.
A separate time perhaps for announcements and other discussions."
°Great class in which concerns could be openly exposed and talked
about. It would be nice to :-.ave r.oze t!ma to rcsal 1,:ut
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"The dis-zvnnh,r, wrr, exceryt-ic.nnlly helpful."
"Didn't see %oo :nucEl Liffer,,:nce in the two courses (D592 ani L3C0)
but founa th= in7alunlc."

D405 "Needs a more concrete outline of objectives or topics
be discussed. TI:cn, we could decide if we feel they'd be relevan4:,
and also of*:er more sue-2estions. It was hard. to offer c1:77estions
right ewa -r, bocauso badn't been around a school lone enov;-..71."
"Bribe a few ?Ads into tryin things with us."
"Class objectives snould have been set. Class never got anywhere."
"More emphasis on differen-; teach inr naterials, ways of handling
small c-roup and lar-e 7roup activities."
"We talked abot and tried sone very neat things in this course.
Things were concrete and helpful. Wish there could hav9 been more
things brou7ht in."
"Would like to see more practical aspects of teaching- -i.e., learning
organizational skills."

D468 .! "This valuable rating is due to the fact that I
changed from a ver7 dull, boring class to one that had a mzch more
stimulating and informative teacher."
"Bribe a few kids into tryinc out some of the ideas--sufficient is
the worst word for people who are so into things-- they bring in and
try so much--it's [-Teat:"
"Good classintroduced to media and various methods."
"A little too much bias as far as methods go- -more 9:roup discussion."
"Very thorourh--excellent treatment of reading instruction. There was
too much (substantive content) for one semester--would like to continu
it next semester."
"After attending this course, I still do not feel competen., in my
ability to take a croup of non-readers and teach them how to read."
"Was great fcr a university course--gave me much insight in 4eachini-2
reading."
"It related ver7 much to the type of work we were doing, but I felt
a bit less involved at times. It wasn't quite as intense as :he
other two classes (D592 and L300).

5. On the averacTe, now many ncurs a week ac you spena n preparation :or
your Program courses? in-icate, for each category, if you believe :::is
to be too much, too little, or about right:

Approximate hours per

.X 0'1'15 6-10 11-15 16-20 21-25
2classroom-related a95 4 5

responsibilities
methods courses 7O 8 1 1
theory courses E23 8 -- 1 1

(l =too much, 4=about ric:ht
7=too lit-le)

1 2 3 a
1 - 6 3 - 4.35

- 2 6 1 - 4.05
- 1 3 4 2 - 4.S0

Additional comments: "All of these vary from week to week."
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6. Indicate the snrrox:;::.a nroncrtion () of time you have spent at
each of t:le folowin: ac.,:ivitios in your practicum.

90

80

70

60

50

40

30

20

10

first last first mid last first mid last first mid last
OBSERVING TUTORING SMALL GROUP OTHER

PRACTICUI: ACTIVITTEZ

Additional comments: None.

olb

7. On the whole, how valuab)e is the practicum to yo717..ae7iiroTtitteir---
teacher competencies? (1=not valuable, 7=very valuable)

Response: 1 2 3 4 5 6 7
Frequency: - - - 2 (1,1 mean=6.82

Additional comments: None.

8. Comment specificall7 on the aspects of your practical work with cErT:ii
in classrooms which have been of greatest and least value.

Greatest -,aline:
rtird=,"--,alic:roup responsibilities."
"Doing a unit (te-?..chinr and planning myself) and working with a readine-
group were of the rreatest value; s.oinr around helping one to one, too."
"Observing. and working with an emotionally disturbed crild in our
classroom."
"Trying out my style of teaching and finding where the control limits
have to be."
"The greatest value was in seeing the children in groups and watching
how they interact with each other. My experience in working with young
children individually was also valuable."
"Talking with ci.ildren; individual observation (in class and cther
schools); directing group activities."
"Most valuable were m: creative writing activities and my activities in
my unit and usinc7 Bill Martin in small reading groups."
"Doing reading and math with kids in my class. Being able to really
get to know them well, oversee their efforts, etc. Unit, too."
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"Workinr with indivi:1;R: cl,i1,1:7en's problems and learninc to wcrk
yroup

"Teacl;inf: a
"Ny close observaticn f 1:ids cave me insight into the psycholcrical
make-up of kids."
"Workinr with kids on basic notch words and reading- skills. Gettin
involved in unit work and the kids. Doing individualized work as well
as small groups."

Least
"TeacIdn;.: a -..eacher of radically different philosophy."
"At the bea.innin7 I observed for too long (that was of least value)."
"Having to exact' 7 model a fe.: of the supervisinF. teacher's teachinc
methods, e-en -11e1;:.r. I ,]isar:reed with them."
"WritinC lessoft plans for my cooperating teacher when she doesn't buy
my philosophy."
"The least valuable would be when I was simply observing."
"I can't judf:e this--everything I didn't appreciate added to an overall
understanding."
"Using Scott Foresman readers in small groups was the least value as
well as helpinr kids fill in workbooks and spellers."
"Too much clerical stuff at teinninr of term."
"Givinr tests, standardized and others."
"Learnin: and apply n: 77lath skills; dislike doing workbook skills."

9. How do you characterize your cooperating teacher as a teacher of cilildrer
56 of Total 7esrcnees

outstandinc7 18
very good 36
good 27
fair 18
poor 0

Additional comments: None.

10. To what extent is your cooperating teacher a model for you in terms o:

general teaching style /method 1 1 33--M4c()4
relationships with children 1 1 2 3 2 1 2 4.50

Additional comments: "'eould model and use some of his methods; some I
believe are quite good; definately not the majority."
"I was in conflict because I disagree with her methods, but learned an
amazing amount from her group and interpersonal relationships with the
kids."
"Shows enthusiasm and joy in teaching, care and concern for her children.
"She and I love kids, but she sees that they have to all be sxnewhere
by X and I don't. I don't think because we are studying volcanoes,
everyone has to end up knowing about volcanoes. Interest, not force."
"I really admire her as a person and friend; we are pretty close and
think a lot the same."
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"Don't believe 4n her st.ructured methods of teachinr--she has a
concern f.,r and :z; s of dealin: with their probles--.. lvk
learned a lot fro:'.:."
"Difference here in Teneral attitude toward learning, work as opposed
to somethin- else. I tend :o be a little more."
"She is renuinel concerned about each child in the classroom ani shows
this quite often, sometl.inE I hope I do."

11. How helpful is your cooperatin7 teacher in guiding your clevilop:.ent as
a.teacher"

% of Total Resnonses
extremely helpful 0
very helpful 42
helpful 8
fairly helpful 33
not very helpful 17

Additional conants: None.

12. Indicate specific aspects of your cooperating teacher's supervision
that you found most and least useful.

Most usef1:
Sincere relatirmsnio and concern."
"Her positi7e outlook toward kids influenced and encouraged me on."
"Handlinc. the 7roup, as a group of important individuals."
"Telling; me--ii doesn't always work--to control is a problem for
everyone."
"Her suggestions of ideas and activities that I might do with children.
Her constant interest in the development of the children."
"Her attitude about sc:lool and about children. She is an optimistic
person. She is honest with me and rave me independence."
"Did allow us to do what we wanted."
"She gets me to sit down and be a little more concretely prepared.
Helps me to forecast the effects of certain activities, too."
"Good ideas for setting up my unit."
"I find that I have a lot of flexibility in her classroom--this is
useful."
"I found her unit work very interesting and imaginative. Her math
teaching skills were pretty good, great math games. Enjoyed how she
involved the children's parents and community in the classroom."

Least useful:Wzaterials to be used. Different relationships with kids.
They're screwed un by dealing with codes."
"She encouraged me to try (any) activity with the kids but didn't
respond enthusiastically to any idea."
"Never offering any of her ideas that worked well--(though I realize
it could backfire and all you'd get would be her ideas).
"That everybody has to know x,y, and z."
"The larTe amount of her time that she spent talkir.g to me wns lcnst
useful."
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"Wished 6:10 ht otLer rrade level. Kinderl-arten for
the firs` ter71. 1,1:t 171::e a (-rade level fcr second ter7!."
"didn't; 1r;n:, in i::::a,:over we did, dim!.nit encc.;2a..:e .1s."
"Not sl:arin- of Iler or ce7.ents unless you push her."
"Givinr sustions then subtly telling me they should be carried
through."
"Her lack of irtnediate feedback on what I do is distressing at tines."
"I would have ii%ed :ore of em individualized readinf.: and zDellin7
procram, individual disco'.-er: and learning, and more sincere war:.:h--
to have been mompersonel at times."

13. Are your precram advisors available when you need them?

06 of Total responses
always available 42
usually available 58
hard to locate 0
unavailable 0

Additional Comments: "Major plus of the program. If I need to talk
to you when doing this--they are there."

)is hard to get a hold of at times--very busy man."

14. HowHow supportive are your program advisors.
(1=unsupportive, 7=very supportive)

of your personal development
of your individual interests and needs
of your teaching style

2
Responses

- 1 - 7
1 8

- - 2 6

4 6.50
3 6.54
3 6.45

Additional ccmments: "Tho:- don't judge (your personal teaching style)-.
it is up to ts."

15. How useful nre the Prof:ram staff-iri-Vial-Essistance :c
as you develop and execute your teaching responsibilities? (We refer
here to assistance such as sugf7estions of method, materials, processes,
mechanisms of classroom organization, discipline, etc.)

of Total responses
extremely helpful 64
very helpful 36
helpful 0
fairly helpful 0
not very helpful 0

Additional comments: "I haven't had time to actually look at every-
thing, or consider or think them through."
"This is where they are outstanding."
"Suggestions of methods should be more specific, discussed more in
detail--such as some concrete ways of dealing with parents, o:her
teachers. Materials are excellent--helpful."
"You have to do these things for yourself. In the end, but it helps
a rreat deal to see iiff.-.1-nt an-1 often helpfu' i'leas from a
who cares and not just a book figure."
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"Open un questicns for. us to thin!: abour:!TT!'n which is
,Dest for us."

oc ) especially is
books anJ ma-c1-1:312 %.e nee2, :101r4r7 ox.:aniz-in an activil:.:."

"Wide knowled-:e and excriereo the staff has often aided :.e
in my thin;:in an& apnr:Kiccs."

"I couldn't as': for better support. The program members were also
invaluan ::c_7_ u1.

"They provide.: a lot of idess and materials to help with srecific
problems; .::ere 7.ore than willinc to talk about your teacher.: and
classroom sit',..aion."

"I have found :1.at .::hene-,..er I have difficulties in these areas--t:le staff
will often revolve a class around the sub4ect."

"I don't know of a tize when s=ethinc either in materials or verl:ally
were not availal:le. Alwa7s constant enccuracement and good criticism.
Our feelings were always acknowledged."

16. List three asnects of the program which you find most satisfin7.
"1) group aspects; relationships and support by all members, inclain:
Ellen, Eill, Franci. 2) :Freedom to express and explore and develop
opinions. 3) Conten of proram."

"1)the group interaction and support (a tight group of peers to work
2)concern sh.o.::n for us (croup) and me (individuals). 3) tha: .:Iere is
a lot of experience orkin7 with kids."

"1) close contact .ith advisors. 2) close contact with other 1:-.,2,:nt
teachers. 3) close ccntac',: and endless experience with children."

"l)being with the kids. 2) talking with fellow group members al....out
problems, joys, etc. is really getting into it. 3)Bill's talks--
which really help at times of need."

"1)the staff's dedication and helpfulness. 2) the large amount of time
spent in classrooms and with children. 3) the coordination cf.all
aspects cf the experience in class."

"1) the instructorsEllen and :r. lorse. 2) my teacher Mrs. ryers.
3)the classroo:n ex7kionce."

"1) the close rclationcl.ip with other students in the program and with
our advisors. 2) the incetration of our classroom experience itn our
seminars. 3) the individual help and attention we receive."

"1) Emersion with kids. 2) the opportunity to share experience, feelings
with others so intimately. 3) the happiness of finding so many fine
people--friends."

"1) group suppert. 2) hearing problems of teachers. 3) individual help."
"1) the sincere concern of everyone in the program. 2) the emphasis
on the students individual needs. 3) the relevancy of the program
to one's classroom situation."

"1) the warm, personal relationship with each other and staff. 2) }'le
discussion of problems in the classroom-- being able to share upsettin:-
situations immediat:17 and c2ettinc feedback. 3) hav:'.nE the free ;cm
to investigate special areas of teaching--like our trip to hear 3i1
Martin."

"l)great personal concern for our feelings. 2) being so optimistic on
education. 3)willinmess to share so much of their background
knowledge with us."
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1J Lis4. aL'noct5 of -110 -;cu found lenst

"1) Eber:Ije r....1 %\'. that is i:vroes
(cr r n.

"1)Hein;. 'n :1cce f=s (ti:e ree.earc)."
"Can't cf. :uess I .;:as basically prepal,ed for !_:.o
good and

"l)some of or:nnization ..7.cetinrs of our croup. 2)s=e of tl:c Ucok
and matQl-'n':.1 a b44;

81)the lac:: of inel-aczion tcachers as a r7roup
2) amount of time soprI:sated me fom cther interests,"

"1) the D',ISh of rrotlp t:o he f: ends and to relate (this shou:d cer.e
of its o::n acccr-a). s=otimes I thou, ht the group waa waz' to:
much talk. 3) C. ) class"

"l)the ver: traditional school itself that was chosen for the prorram--
not eno!:.r-h d4f`'ol-ent c'assroc7.s."

"Just the no=all expectable hassles of beinr second fiddle to all the
teachers (Yhich isn't an :...: intrinsic to the pror.ram)"

"l)fillin: out coals. 2):LW:S. 3)1!avin7 a class from 4-6 after a full da7,.'
"1) I did not feel part of the University and felt alienated from cther
students not in our proTram. 2)aerwhite was not a school I found ver7
enjoyable to work in."

"1)The structured, culturally impotent setting of Eberwhite sc:-.00l. Can't
think of an.:thinr else."

"1) Vot having en ouch time to read all the information. 2)we weren't
too orraniced at times for class discussions and 7ot cerried in
other thinc7s. So, if something in specific was planned, it didn't
always come over that way."

18. Please feel free to acld an: further comments and sure; tinny
chances and imp.2ovements in the oroEram you would like to see. For
example, are there important areas you think were inadequatel7
explored? Was there too much emphasis on some subjects or areas?
Was there too much or too little flexibility? Was time well spent? ete.

"I think that if I had to learn to teach in a very traditional orcT..ram,
I wouldn't be teachingopenned up ground: orkshoved there are alter-
natives. Going to be hard to teach in traditional school but not
impossible, but teaching is hard:"
"I hate these forms. I wish there was 3 times as much time as there is.There is a lot more depth of everything we touched on that I'd like ;oexplore further as a rroup."
"In placing students at the beinninT of the year, most of us were

jsurprised where we ended up, just in the short week we'd been t:c7ether,
everyone pretty much kne where everyone would work--and then some wereplaced in a surprising situation. Leave it up to us to decide :here
we want to workif we find conflialts, the ones in conflict sholddiscuss it with the advisors, possibly then let the advisors place us.""I am flaky, and so would prefer flaking off with a few people insteaLof the whole rreup. Also some of the group are not as open as they thinkand don't understand humans as ell,"
"Transportation was a problemGroup never paid for gas, and I didn'tlike to ask. This is petty, but it bugged the hell out of me. I feltas though it were my responsibility to or7anize rides, etc. rata
and eventually was nct -;no--.hurt feelings involved I am sure. Suldbe more aware of what others are doing in the classroom.. Too much !",13spent on dealing with each other's feelings instead of thouchts."
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"Would like t: see t'e continued. I. Just want to exnrec,3 r-
since-oc..; z1._ 4 .o ene:.-y and conce.-n
exertc:J "u c: facIllt tear.. 2ranoil Ellen, an...
You all 1.ave been :luppom,tive, reirfui in ter:7s of
learnin: an:. -uL:ance, f2:ends. Thanks so mucl-:."
"Too much e:_r:lasis on PMet. This pro7ram is unbeatable. Ceeir- ::;.at
other (non-pro:ram ) student eac 'lers are doinc makes me feel sorry
them."
"Sometimes I felt the courses were beoeminr too much of a sours dingy"
off board :'or soe of the students and consequently too much time was
spent cn srearin others compl7lin or discuss their individual situations."
"The time was well spent. A eannr.:e for the future would be more
observation of other kinds of schools and teachinc situations. Lber:thtt
school vas a little too sterile and waspy to be representative sf man:
teachin!- sitv.a7iens."
"Great :,:aybe too much at times. If next year the pro ram
wants to sta.:* in one school, for the entire gear, it should be smaller.
But bee, there are so many education people that need and could se this
type of procra7.: '211at an experience:: could have gone more into
depth on some forms of teaching techniques. I feel it's somewhat
difficult and time consuming to be a learnin teacher and face all t:-.e
daily assi!7=ents plus have so many' areas of readinr to do. loth were
very i:.portant, but to ;just start learninc about some of the techniques
and then ap717 tl.en to cur individual situations when we're tn7in:
cope and understand that made it frustrating at times. I wish I 1-aa
known some cf the thinTs on Piaset and Dewed* for hand. I didn't feel I
had enough time to really concentrate on certain areas."
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FIELD-BASED TEACHER EDUCATION PROGRAM EVALUATION
The University of Michigan

WINTER, 1 r4

1. How well prepared do you feel to teach at the present time?
(l =poorly prepared, 7=very well prepared)

Response: 1 2 3 4 5 6 7 ; sd
Frequency: - - - 4 1 5.95 .66

Additional comments: None.

2. How much do you fael your Program has contributed to your prescnt
level of preparation? (1=very little, 7=very much)

Response: 1 2 3 4 5 6 7 ; sd
Frequency: - - - 1 1 d 2 6.10 .88

Additional comments: None.

3. (a) How would you evaluate the instructional methods used-1717(51111---
Program seminars (exclusive of campus courses). Check the appropriate
category (1=too much, 4=about right, 7=too little).

Res onse: I. 2 3 4 5 6 7
-

sd
Frequency

class discussion
lecture
demonstration
experience with children
outside reading assignments
individual conferences

1
1

-

- 1 6
- - 7

- 5

1 6

1 - 4
- 1 9

- 1 3.94
- 1 - 3.94
- 3 - 4.75
- 2 - 4.39
3 1 1 4.70
- - - 4.00

1.51
1.29
1.04
.99

1.35
.24

Additional comments: None.

3 (W. Please offer any general evaluative comments you have regarding
the teaching styles instructors used in directing their courses.
(In this section, please restrict your comments to Program seminars
only).

"I'd like a little more time for discussions, lecture, and general
meetings, but, alas, you can't have everything!"
"Excellent models and very supportive and encouraging and helpful."
"Sometimes drawn out when you are drawn out."
"There were too many lecture hours as part of this term's coursework:
not enough cliss discussion."
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4. Itemize the courses and Program seminars you are taking this
term and indicate your estimation of them in the two areas
indicated below. In the "comment" section, please recomrend
changes in approach, topics covered, teaching styles, etc. you
would like to see.-

(1=not of value,7=valuable)

your teaching ,:c.::petencies)

(1=not sufficient,7=sufficient)

tag1122.172f121
Substantive .7::Nntent

1 2 3 4 5 6 7 x sd 1 2 3 4 5 6 7 x sd

- 1 - 2

- 2 1
3 4

- 3

6.00
5.83

1.13
1.29

-
1

1

- 4
1 1

4

2
3

3

3

5.83
5.85
5.67

1.89
1.11
1.54

Additional comments:
"(_ is real good at bringing in examples of stuff we need to

all look at."
"This had little or no relation to my teaching; I knew the material
from previous courses."
"I'd like to have suggested reading for the next week's class, so I fee
more prepared to discuss what topic we're dealing with."
"Especially when discussing classroom problems being experienced. :Iced
more informal class sessions."

"I really liked dealing with the specific things we did,
math, music, etc. I'd like us to have also to have had more discussions
but with the topic structured for us."

5. On the average, how many hours a week do you spend in preparation
for your Program courses? Indicate, for each category, if you
believe this to be too much, tpo little, or about right:

Approximate hours per
week in preparation

x
classroom-related 14 .80
responsibilities
methods courses 3.50
theory courses 4.06

sd 0-5 6-10 11-15 16-20
5.70 --- 2 7

2.68

149
6

6

1

2 all ,IMP OM

Additional comments: None.

an 1=1.

(1=too much, 4=about riaht.

1 2 3 4 5 6 7 :/ sd
- 1 1 5 2 1 - 4.35 1.11

- 1 2'2 1 1 5.14
- 3 2 3 - 5.31

1.35
1.10
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6. Indicate the arproximate proportion (I) of time you have spent at
each of the following acti:ities in our practicum.

first mid last first mid last first mid last first mid last
OBSERVING TUTORING SMALL GROUP OTHER

PRACTICUM ACTIVITIES

Additional comments: None.

7. On the whole, how valuable is the practicum to your development o
teaching competencies? (l =not valuable, 7=very valuable)

Res oase: 1 2 3 4 5 6 7 x sd

Additional comments: None.

6. Comment specifically on the aspects of your practical work with
children in classrooms which have been of greatest and least value.

of greatest value:
"Responsibilities were of greatest value; wanted to use more therapies
with the kids and was unable to."
"Being able to see kids change over the course of the year."
"I feel my best work and results were when I worked with small groups
or individuals and could really get sincere feelings with everyone."
"The fact that this program provided so much time in the schools was
the most valuable. Specifically talking with my supervising teachers
and other teachers in the building and the actual time I spent with
groups of kids was the most valuable."
"Organizing the math program for Carole."
"Working in small groups, being responsible for entire class."
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"Taking complete charqe of kids was the most valuable."
"All of my work was valuable--c ood to spend aA.ot of time with
the children--would be nice to have more time to read etc. on m own."
"Teaching a unit exactly as I wanted, gearing it to all children as
individuals."

of least value:
wrimrcmrI did my best working with the kids as in total. I
couldn't keep their thoughts and doings together. They seemed to easil:
let loose then."
"The least valuable was writing about what I did with kids. Also of
little value is the obligation to sit and observe whJn I was not
assisting. I did not feel I was getting a great deal of the tine
spent.Actually observing should be left up to the student because
only she/he knows how much she or he needs to feel confident enough to
try things. I observed, tested cut styles myself, observed some
more, etc. but all the observation at the beginning was unnecessary."
"Observation of teaching methods."
"Mini-course was a waste. Teaching boxed units (IACOS,SCIS) allowed
me to rely too much on other's ideas."

9. How do you characterize your cooperating teacher as a teacher of
children?

% of Total Responses
outstanding 10
very good 10
good 50

. fair 30
poor 0

Additional comments: None.

10. To what extent is your cooperating teacher a model for you in
terms of:

(1=not at all, 7=extensively)
1 2 3 4 5 6 7 x sd

general teaching style/method - 3.50 1.53
relationships with children 1 2 2 1 1 2 1 4.15 2.03

Additional comments:"(I) don't like the positive, tangible reward
system for work completed."
"I would hove to be able to be more informal, more open, and more me
with the kids."
"She's very warm and sincere with the kids. A real southern hearted
lady. I feel she is more structured in her teaching than I an but
she is a very confirmed believer in teaching her way and that it's aer
best."
"He is an amazing man in terms of dealing with life as presented in
the lives of children he contacts daily. In terms of
stimulating them, he is very weak."
"Sometimes she helps: other times she is in her cwn world of fobs."
"I hope I never teach like her."
"She is distant, but knows the children very well as individuals
(which I like)"
"Excellent model for seeing how to treat children as human beings."

--4.
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11. How helpful is your cooperating teacher in guiding your
development as a teacher?

% of Total Responses
extremely helpful 0
very helpful 0
helpful 55
fairly helpful 45
not very helpful 0

Additional comments: Noae.

-114-

12. Indicate specific aspects of your cooperating teacher's
supervision that you found most and least useful.

Most useful:
uk ) cooperation and adaptability to my ideas, and teaching
methods; she allowed me to develop sy methods; not copy hers."
"Aided me in developing organizational skills and planning in a
tightly structured setting."
"She is very optimistic in her work and loves children of all ages.She enjoys trying new things and watching the kids explore. She's
concerned about each student and shows these feelings to them."
"He let me go through all that I had to; the ups and downs; offering
a lot of encouragement and support. He was willing to, and we often
sat for hours talking about teaching and children and life."
"When we talk about kids and what their problems are about."
"Insights with individual children."
"The degree of flexibility I was given in the classroom."
"Pointing out classroom activity that I didn't notice."
"I found most helpful my teacher's giving me responsibility, total
charge of the class very early. I learned a lot that way, especially
in managing a large group. Also, I was able to do most everything I
wanted within her particular structure."
"Can talk with her easily."
"She was very open to letting me take on responsibility. She shared
all problems with me, treated me as a co-worker, respected my ideas."

Least useful:
"Dealing with the emotional confusions of kids; who can?"
"I don't feel I was left on my own enough and that I said my
feelings and ideas well enough. I didn't start from scratch on my
own and have to plan out a week's worth of class doings. I didn't
experiment eno'igh with my own resources."
"He did not excite me to try exciting, creative things because he does
not."
"Left class in a state of chaos."
"Teaching style extremely structured and little chance for creativity
or exploring on my part allowed."
"The lack of feedback; lack of conferring."
"Interfering with my discipline."
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"I found least helpful tne fact that she wasn't very supportie of ;:hat

I did and often didn't comment unless I asked her. She was helpf.,1
in matters of discipline, management, etc., but seemed almost totally
concerned with this aspect of teaching."
"Never too sure of what is expected of me."

13. Are your program advisors available when you need them?

% of Total Responses
always available 40
usually available 60
hard to locate 0

unavailable 0

Additional comments: "Really willing to give time."

14. How supportive are your program advisors?
7 -ve:y supportive)

2 3 4 5 6 7

(1=unsupportive,

; sd
of your personal develop. - - - - 1
of your individual interest

and needs . - - - 2

6

7

3

1

6.50

6.10

.47

.57

of your teaching style . - - 2 3 4 1 5.60 .97

Additional comments: None.

15. How useful are the Program staff in providing assistance to you
as you develop and execute your teaching responsibilties? (We refer
here to assistance such as suggestions of method, materials, processes,
mechanisms of classroom organization, discipline, etc.)

% of Total Responses
extremely helpful 45
very helpful 33
helpful 22
fairly helpful 0

not very helpful 0

Additional comments: "The strongest part of the program."
"More on theory than practice."
"Extremely helpful in regards to materials and methods. I could
have used more help in discipline areas."
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16. List three aspects of the program which you find most satisfying.

(The individual responses were grouped according to categories, and
are listed in order of frequency of occurrence.)

Response Freauen.:y

Smallness and closeness of the group 9

individualistic support and understanding of the staff

field-based, humanistic and psychological emphasis of the
program

7

2

Openness of staff to new ideas and differences of opinions 2

Availability of materials and resources 2

Supervising teacher 1
Seminars

Integration of teaching and seminars 1

Extensive teaching time 1

Exposure to new ideas and current issues in education 1

Talking out problems 1.

Optimism about working with people

Standards and values which propel the program 1

17. List three aspects of the program you found least satisfying.

Response Frequency

unstructured discussions or not enough time for discussions 4

split into two schools 3

scheduling of seminars 2

no time for reading 2

goal-setting, scales 2

lack of group contact as year progressed 2

more exposure to other styles, field trips 1

Eberwhite school 1

Writing papers 1

Lack of continued questioning of our philosophies 1



-117-

18. Please feel fre2 to add n,f further comments and suagesti:ns
regarding char..7os arc: ir:.provcr:ents in the program you would like to
see. For exaple, inn.:..rt:int areas you think were
inadequately ex2lored? Was there too much emphasis on some lubjects
or areas? jy.,5 there too much or too little flexibility? Was time
well spent, etc.

"The only thing that I can say is that I doubt I would feel secure
if ( ) trained me:"
"For sure in the second semester , as well as the first,concentrate
some time on the teacher role and what it means to each perscn.
Discuss future teaching jobs and what interviews might demand.
Come to some agreed upon feelings that are being debated about
and don't get off on tangents. Carry through. Talk about future
schools and what they might demand of a teacher. More decisions
and plans better than what we did. Don't diddle-daddle around."
"Time was mostly well spent. I feel I know too little about
exceptional children- -both bright and those with learning disabiaities.In the middle months of student teaching experience, we should
have had less seminars. There was too much going on for each of us
to reach us all, and we spent the time only brushing surfaces, time
is too precious then. We should have met more with Bill Morsel
and more with Ellen and Bill together."
"The time was well spent--there were people I di.'t appreciate
that much...but the ideas of the program in the talking and kids was
really tremendous."
"Possibly more time could be spent in the area of 'teacher consciousnesraising.' I would've liked more interaction with critic teachers as
a group--classes spent together so they could see how we relate as a
group and what cur priorities are."
"The lectures on mental hygiene were useless to me. If people have
an adequate background in child development, the material is
repetitive. Therefore, the materials should be dealt with only
in readings, and class time can better be spent in discussing
applications of the material."
"It's really important that the group stay in one school, I think.
It seems more emphasis is needed on the theoretical aspects of
education during the second semesterthe tendency was to beccme too
wrapped up in our individual classes. More responsibility during the
first semester may have been good."
"Time could be better spent--solid conversation."
"I wish there had been more changes over the year to talk of alternative
teaching and see alternative teaching and philosophies, styles,
methods, e.g. the Montessori school. Though students were given
responsibility for independent study, much of it was spent in
classroom preparation (just like real teachers who never have time
to keep up). Perhaps the students should have two free afternoons
a month scheduled into the program to use for observing other
rooms and schools."


